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Abstract

This study aims to examine students’ perceptions of active learning methods in higher
education. A quantitative research design was employed, and data were collected through a
questionnaire administered to 224 university students who participated on a voluntary basis.
The questionnaire included items related to demographic characteristics as well as students’
experiences with active learning, their academic performance, and perceived effects on
everyday learning practices. Descriptive statistical methods were used to analyze the data. The
findings indicate that the majority of students perceive active learning methods positively and
associate them with academic achievement, motivation, and communication skills. Practices
such as group work, discussions, and problem-solving activities were evaluated by students as
elements that enhance participation in the learning process. However, some participants
reported challenges related to time management, group dynamics, and limited opportunities for
practical application. In addition, the need for more time and structured planning during the
implementation of active learning activities was highlighted as a factor that may hinder
adaptation for some students. Furthermore, participants pointed out that insufficient
technological infrastructure and instructors’ continued reliance on traditional teaching methods
may negatively affect the effectiveness of active learning practices. Overall, while active
learning methods are perceived as supportive of students’ academic and personal development,
the findings suggest that addressing structural and pedagogical limitations is necessary to
enhance their effective implementation in higher education contexts.

Keywords: Active learning, academic achievement, student engagement,
communication skills, educational methods.
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Introduction

Today's technological developments are also effective in the field of education, one of
the most important processes of human life, and transform learning styles. This period of easier
access to information brings about lasting effects on learning and teaching styles. While many
new concepts have been introduced to the literature in this period, studies on the practices of
obtaining and processing correct information are gaining momentum and traditional learning
styles are changing. These studies, which aim to sustain learning processes more effectively,
aim to make sense of the acquired knowledge. While traditional teacher-centered learning styles
have a mono-centered structure aimed at transferring information directly from the teacher to
the student, today's modern learning approaches have a structure that encourages the active
participation of the student in the learning process. This orientation has increased the number
of studies that can help students discover, analyze and apply knowledge and put it into practice
more easily. In this direction, active learning approaches adopt a student-centered learning style
by offering various opportunities to students and support the individual's practices such as
critical thinking, problem solving and cooperation.

Active learning models make it possible for the student, who is seen as a passive receiver
in traditional learning styles, to take an active role in education. In this process, techniques that
will make a difference such as problem solving integrated with teamwork, discussion and
simulations are used, and students are enabled to develop deep approaches to the subject they
learn. Individuals who participate in learning processes gain experience in accessing and
interpreting information, which enables them to become successful individuals in the academic
field. Compared to traditional learning styles, there are many studies that conclude that active
learning practices increase student achievement. In traditional learning styles, the student is a
passive listener, always waiting for the information to be conveyed by someone else and
therefore learning is superficial. Today, when traditional learning styles are transformed into
"active learning" styles that require the active participation of students, the retention, transfer
and use of this knowledge to daily life becomes easier as students access information with their
own efforts. In this study, the effects of active learning methods on students' academic
achievement, motivation, communication skills and participation in the learning process are
discussed. In addition, the study comprehensively examines the transformation of student-
oriented learning environments in educational dynamics and the advantages and disadvantages
of these learning styles for students. In the study, various suggestions are presented for the
benefit of active learning methods for students, and the process of integration of these methods
into existing education systems is evaluated. In the literature section of the study, in line with
the findings of previous studies on the subject, active learning models and their contributions
to education are discussed, and the necessity of integrating new learning models into today's
education system is emphasized.

Active Learning in Education: Effectiveness, Participation and Transformation

The development of active learning models in the field of education dates back to the
early 20th century when Maria Montessorin advocated for students to have a say in their own
learning processes and encouraged them to learn in line with their natural curiosity (Lillard,
2005). John Dewey (1938) also emphasized that learning is a process based on the student's
access to knowledge through direct experience rather than passive transfer of information.
However, the development and implementation of these approaches has gained momentum
since the mid-1980s. In this period, De Charms (1985) strengthened the psychological basis of
active learning by arguing that having control over one's own learning process increases
intrinsic motivation. Since the 2000’s, many empirical studies supporting active learning
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approaches have been conducted in developed countries and large-scale government-sponsored
projects have been initiated in this field (Bonwell & Eison, 1991; Prince, 2004). Recent rapid
developments in the field of science and technology have greatly affected social life and
contributed to the economic growth of developed countries. Today, developments in
information technologies give birth to information societies and these societies follow the new
developments emerging with technology and adapt them to their own societies. It is known that
education has a very important place in the formation of an information society. According to
Woolfolk (1993), the new educational and psychological understandings that have been
effective in the field of education since the second half of the 20th century have been created
by taking into account these individual differences since individuals have different
characteristics from each other. In this period, it is seen that the influence of the Behaviorist
learning-teaching approach, which does not take into account the human mind and expresses
learning as an action-reaction bond, has decreased in the field of education. Instead, the
cognitive understanding that takes individual differences into account in education is more
preferred. According to this understanding, which states that learning should become an active
mental process, how individuals learn concepts, how they solve problems, how they retain
information and how they remember and forget this information become important in the
learning process.

The changing world order brings with it the processes of adaptation of every institution
and organization to this order, and the most effective adaptation process is expected from
educational institutions. One of the main reasons for this is the effort to facilitate the rapid
adaptation processes of individuals trained by these institutions according to their fields of
expertise. When it comes to fields related to education, it is inevitable to produce strategies by
considering many components together. In educational studies, which have become an
academic research field, the effectiveness of learning processes comes to the fore. The
traditional learning model generally has a teacher-centered structure and students are passive in
the learning process (Prince, 2004). In this method, the teacher presents information directly,
while students are obliged to listen, take notes and memorize this information. However,
research shows that traditional teaching methods limit student participation and make learning
superficial (Michael, 2006). Active learning methods provide effective results in areas where
traditional teaching methods are insufficient. The concept of active learning, which is
encountered in many institutions that are transforming in an effort to renew themselves today,
was first put forward by Bonwell and Eison and in this learning style, students took an active
role in learning processes. In this method, students are seen as individuals who play an active
role in learning processes rather than being passive recipients of information (1991). Research
has shown that active learning method develops cognitive skills such as analyzing, evaluating
and applying the information presented instead of memorizing it (Michael, 2006). In addition,
it has been observed that students' motivation and academic achievement increase in courses
where active learning strategies are applied (Chi & Wylie, 2014). The main reason for this is
that students are encouraged to think deeply by using methods such as problem solving, group
work, discussions, simulations, brainstorming and case studies in the learning process (Freeman
et al., 2014). The main differences between traditional learning and active learning are listed
below:

Traditional Learning Active Learning
Teacher-centered: Information Student-centered: Students actively participate in the
transfer is one-way. process.
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Traditional Learning Active Learning

Based on rote learning: Focuses on  Based on in-depth learning: Analyzing and applying
remembering information. knowledge is important.

Students are passive recipients: The student is an active participant: Activities such as
Lectures are usually monologues.  group work and problem solving are at the forefront.

Knowledge transfer depends on the

teacher. Student develops independent learning skills.

Continuous feedback is received and students are

(Feedback s limited.) evaluated in the process (Bonwell & Eison, 1991).

When we look at the differences between traditional learning and active learning, it is
clear that traditional learning styles are aimed at transferring knowledge directly. In particular,
the realization of evaluation through examinations brings about a decrease in success. Recent
studies show that active learning methods also significantly improve students' communication
skills. Active learning techniques such as group-based learning, peer teaching, in-class
discussions and problem-based learning allow students to express themselves effectively
(Brookfield & Preskill, 1999; Chi & Wylie, 2014; Freeman et al., 2014). These findings are in
line with the survey data conducted within the scope of our study. The majority of
Communication Faculty students stated that group discussions and collaborative activities
helped them express themselves better and improve their listening comprehension skills.
However, the contribution of active learning practices to communication skills is not limited to
classroom interaction, but also provides students with competencies that will directly reflect on
their professional lives in the future. Barrows (1986) problem-based learning model naturally
increases communicative interaction by having students work in groups on problems related to
real life. Research results also support the model. Students stated that they developed skills such
as teamwork, making presentations and contributing to team decisions in active learning
processes. However, some participants also mentioned that equal opportunities to speak in the
group were not always provided and that the communication environment could become
competitive at times. The general trend shows that active learning plays a role in supporting
communication skills and makes students better equipped both academically and professionally
(Johnson et al., 1998; Michael, 2006; Prince, 2004).

Active Learning Methods and Practices

The teaching methods used in education greatly affect the ways in which learners access,
process and apply information. Today, traditional passive learning models are being abandoned
and replaced by student-centered active learning techniques. Active learning adopts an
approach that aims to develop students' critical thinking, problem solving and communication
skills by encouraging their direct participation in the learning process. The learning model in
question puts the student at the center of the learning process and reveals methods for the
student to access information, analyze and apply the information they access. The basic
principles of active learning can be listed as follows:

- Student Centered Approach: The teacher assumes a directive role by leaving the
central position and the student is positioned as an active participant in the process.
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- Experience-Based Learning: Students learn by applying and experiencing information
instead of being directly exposed to it (Kolb, 1984).

- Collaborative and Interactive Environment: Students are encouraged to understand
information in depth by interacting with their peers, through group work and discussions.

- Inquiry and Critical Thinking: Students are involved in the processes of questioning,
analyzing and evaluating information rather than memorizing it (Freeman et al., 2014).

- Feedback and Self-Assessment: Students are encouraged to continuously review and self-
assess their learning processes (Chi & Wylie, 2014).

Considering these principles, the learning process that takes place with the active
participation of the student brings permanent learning while providing opportunities to
experience knowledge. There are many methods and techniques used to support this method.
These methods are applied to increase student participation in the lesson, improve
comprehension and facilitate knowledge transfer. Some commonly used active learning
techniques are as follows:

- Team Work: The teamwork method refers to a process that includes the solutions of
problems/problems produced on a specified topic and supports the process of learning together.
These activities facilitate social learning and, according to Johnson, Johnson and Smith (1998),
support students' communication, cooperation and critical thinking. The exchange of
information within the team deepens the student’s solution-oriented thinking skills by gaining
different perspectives.

- Discussions: Discussion-based learning requires students to exchange ideas on a topic
and to support their ideas with evidence that supports their opinions. Brookfield and Preskill
(1999) state that discussions improve students' self-expression skills, increase critical thinking
and encourage active participation in lessons. In addition, discussions also help students to
confront their prejudices and develop different ideas.

- Problem Solving: This method encourages students to develop a search for solutions
to problems they may encounter. Barrows (1986) sees problem-based learning as a method to
encourage students to actively participate in research, to encourage independent thinking and
to increase motivation in the learning process. Although this method is widely applied in
disciplines such as science and business administration, it is a useful method that can also be
utilized in social sciences.

- Simulations and Role Play: With the emphasis on visual learning today, simulations
enable students to learn by experiencing the situation/process. This technique, especially used
in medical, aviation and business education, allows students to practice by observing scenarios.
Gredler (2004) states that simulations support experiential learning processes and help students
cope with difficult situations.

These methods increase the student's interest in the lesson, contribute to active
participation and bring permanent knowledge. According to Michael (2006), active learning
methods lead to higher academic achievement, stronger motivation and increased critical
thinking skills. Some of the main developments that reveal the dominant role of active learning
methods in education can be listed as follows:
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- Integration of Technology: Innovations such as online learning platforms, virtual
classrooms and augmented reality are becoming tools that support active learning (Laurillard,
2012).

- Increased Student Engagement: Active learning makes the learning process
meaningful by enabling students to become active participants rather than recipients of
information (Prince, 2004).

- Preparation for the World of Work: Employers prefer individuals with critical
thinking, collaboration and problem solving skills in their teams. Active learning contributes to
students becoming well-equipped individuals in business life (Ramsden, 2003).

As in every field, rapid technological progress necessitates changes in the education
system. Active learning methods, which aim for student-centered learning, offer content that
can produce positive results to meet this need. It is clear that these methods, which bring with
them the ability to analyze and interpret information and develop solutions for its successful
practical use, will positively affect student achievement.

However, although active learning methods increase student participation, critical
thinking skills and academic achievement, they also have some disadvantages. Compared to
traditional methods, active learning practices require more time and limited time situations may
lead to a decrease in content intensity (Prince, 2004). In addition, not all students can adapt
equally to group work, and introverted individuals have difficulty in these processes (Michael,
2006). Again, compared to traditional forms of learning, active learning practices require a
longer preparation process and require development in planning and classroom management
skills (Bonwell & Eison, 1991). The changing role of the instructor may cause resistance from
instructors and hinder active learning processes (Freeman et al., 2014). The inclusion of the
active use of technological tools in educational processes causes technical infrastructure
problems and deficiencies and negatively affects the process (Laurillard, 2012). For these
reasons, in addition to the potential benefits of active learning, the limitations that may be
encountered in the implementation processes should also be taken into account.

Methodology

Quantitative research method was used in the study to examine students’ perceptions of
active learning methods in relation to their academic achievement, motivation, and
communication skills.. The ethical approval for the study was obtained from the Ankara Hac1
Bayram Veli University Ethics Commission. The study proposal was reviewed at the
commission meeting dated 27.11.2024 (Decision No: 12) and approved with the ethical
clearance code 2024/412. Data were collected voluntarily in the study. The questionnaire
consisted of closed-ended/open-ended questions evaluating students' demographic information,
active learning experiences, and the impact of these processes on their academic and personal
development. Participants were clearly informed that they had the right to withdraw from the
study at every stage of the study. In the study conducted in accordance with ethical rules, written
consent was obtained from the students participating in the study and their anonymity was
protected. A total of 224 university students initially participated in the study. However, data
from 6 participants were excluded due to incomplete responses, and the final sample consisted
of 218 participants. Demographic information such as age, gender, department and class level
of the participants were analyzed to contribute to the findings of the study. During the survey
implementation process, 6 participants stated that they did not want to continue the study
without any justification and the data of these participants were excluded from the scope of the
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study. Ethical principles were observed and the reliability of the data was increased by allowing
the participants to act freely during the study process.

Descriptive statistical methods were used to analyze the data and students' views on
active learning processes were evaluated with percentage and frequency distributions. In line
with the data obtained, the effects of active learning experiences on students' academic
achievement, motivation and communication skills were analyzed and interpreted. The findings
obtained from the study provide important clues about the applicability of active learning
methods in educational processes.

Findings

When the demographic data of the 218 students included in the analysis were examined,
it was observed that the majority of the participants were female. Of the total participants, 65%
were female students and 35% were male students. There were no participants who selected the
"Other" option. This distribution may be due to the generally higher proportion of female
students in faculties of communication. This difference in gender distribution provides
important data for comparing the impact of active learning methods on male and female
students. When the departmental distribution of the 218 students who participated in the survey
is analyzed, it is seen that the majority of all participants are studying in the Public Relations
and Publicity department, constituting approximately 45% of the total participants. This is
followed by the Department of Radio, Television and Cinema (30%) and the Department of
Journalism (25%). When the class levels of the students participating in the survey are analyzed,
it is seen that the highest participation is from 2nd year (40%) and 3rd year (35%) students.
While 1st grade students participated at a rate of 15%, the rate of 4th grade students remained
at the lowest level with 10%. This distribution shows that active learning methods are
experienced more especially in the middle levels of undergraduate education. 2nd and 3rd year
students experience active learning processes more, and these methods are used more
effectively after the basic courses, when professional specialization and applied courses gain
intensity. The relatively low participation of 4th year students can be attributed to the decrease
in theoretical courses and the emphasis on applied internships or graduation projects as they
approach the graduation process. These results provide important clues as to which stages of
the educational process active learning methods are more involved.

All participants in the study indicated that they had encountered active learning methods
in at least one course. This finding shows that active learning techniques are widely used in the
communication faculty curriculum and that students encounter these methods. Most of the
participants indicated that they had taken at least three courses in which active learning methods
were applied. However, some students stated that they had experienced active learning in five
different courses, proving that the method is widely adopted across communication faculties.
Participants indicated that active learning methods were most commonly used in practical
courses such as communication theories, public relations campaigns, journalism workshop and
radio-television production techniques. This finding shows that active learning methods are
more commonly preferred in courses that require practical skills. Participants indicated that
group work (70%), discussions (65%) and problem solving (60%) were the most common
techniques used in active learning. Although simulations were less preferred among active
learning methods (40%), they were found to be an effective method especially in applied
courses. The findings show that methods that encourage collaboration and critical thinking are
prominent in active learning processes.
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When asked about the impact of active learning practices on academic achievement,
participants highly evaluated the practices positively. Sixty percent of the participants
responded "positive™ and 30% responded "very positive". The rate of those who chose "neither
positive nor negative™ was 8%, while the rate of participants who expressed "negative” opinions
was very low (2%). There were no participants who answered "very negative". The data
obtained indicate that participants perceived active learning methods as positively associated
with their academic development. While the majority of the participants stated that they felt
more motivated during the active learning process, 65% of them answered "yes" and 25%
answered "definitely yes". The rate of those who chose "neither yes nor no" was 7%, while the
rate of participants who expressed negative opinions in terms of motivation was very low (3%).
There were no participants who answered "no™ or "absolutely no". These findings indicate that
participants reported higher levels of interest in the lessons and perceived active learning
methods as supportive of their motivation.

The majority of the participants stated that active learning methods contributed
positively to their learning processes. While 40% of the respondents answered "5: Very
Effective™, 35% answered "4", 15% answered "3", only 7% answered "2" and 3% answered "1:
No Effect”. The low rate of those who chose the "No effect at all" option shows that active
learning methods are found effective by the students. Consistent with the previous questions,
these data support the perception that active learning processes support students' academic
development. In particular, the 75% preference for options 4 and 5 in total shows that active
learning methods provide more interaction and participation compared to traditional learning
models. However, the presence of a group that finds active learning methods less effective
suggests that individual learning and course content shape this perception. Considering the fact
that habits cannot be easily abandoned and the previously mentioned disadvantages, it is
predicted that the acceptance levels of the participants may increase in these learning styles if
these disadvantages are eliminated.

The majority of the study participants stated that they had the opportunity to apply the
knowledge they acquired during the active learning process. 35% of the respondents answered
"Very often"”, 40% "Often", 18% "Sometimes". While the rate of those who said "Rarely"
remained at a very low level with 5%, there were no participants who chose the "Never" option.
These findings show that active learning methods offer important opportunities for students to
put theoretical knowledge into practice. In particular, the fact that "Very Often” and "Often™
options were preferred by 75% in total reveals that active learning processes are not limited to
the stage of acquiring knowledge, but find application areas. However, the presence of a small
group who found the opportunity for application less frequently suggests that the course content
or the teaching methods used do not offer equal opportunities for application to all students.
When the participants were asked whether active learning methods improved their
communication skills, 86% of the participants stated that they did, while 14% stated that they
did not. These findings suggest that active learning methods play a role in improving
communication skills by increasing interaction among students. The widespread use of methods
such as group work, discussions and problem solving, which are prominent in the questions
asked throughout the survey, is considered to be an effective factor in increasing success. The
learning methods applied within the scope of active learning allow students to express their
ideas, participate in teamwork and develop effective communication strategies. On the other
hand, those who stated that they did not improve their communication skills may not have
benefited sufficiently from active learning processes in terms of communication skills due to
reasons such as preferring individual learning methods and/or not actively participating in group
work.
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The majority of the participants emphasized the positive impact of group work on
communication skills. In the evaluation made on a five-point scale, 40% of the participants
answered "5- Very Effective", 35% answered "4- Effective", 15% of the participants preferred
"3- Moderately Effective”, 7% answered "2- Slightly Effective™ and 3% answered "1- No
Effect”. These findings reveal that active learning methods improve communication skills by
increasing cooperation and interaction among students. Especially when methods that require
interaction such as teamwork and discussions are taken into consideration, the data obtained
overlap with previous findings. It was thought that the group that found teamwork ineffective
in terms of communication may be students who prefer individual learning and/or cannot take
an active role due to the dynamics within the group. This suggests that teamwork may not be
beneficial for all students and that additional strategies should be developed to increase
interaction within the team during the implementation process. It should not be ignored that the
strategies to be developed should include activities that students who are prone to individual
learning can benefit from.

The participants were asked about the effects of active learning processes on their
communication with their friends and 83% of the participants responded that it improved their
communication with their friends, while 17% stated that it did not improve their communication
with their friends and that it had a neutral effect on their relationships. Participants who thought
that active learning methods improved their relationships with their peers emphasized that
through teamwork, discussions and problem solving activities, their interactions inside and
outside the classroom increased, their teamwork skills improved and they started to express
themselves more easily. The findings show that active learning methods support social relations
and collaboration processes among students. In addition, students stated that they had the
opportunity to think critically and exchange ideas, and therefore their academic achievement
increased with social interaction. These data reveal that active learning practices support
individual academic development and strengthen interpersonal communication skills.
Participants especially see increased participation in lessons, the opportunity to apply what they
have learned and the development of communication skills as the most beneficial aspects of
active learning. Most of the students stated that these methods made the lessons more
interesting, provided permanent learning and improved their critical thinking skills. Students
emphasized that they exchanged ideas through group work and discussions, improved their
problem solving skills and took an active role in the lessons. Some participants stated that they
could easily adapt what they learned in the active learning process to their daily lives and
professional fields.

When asked about the adequacy of the promotion of active learning as a method by
students with the introduction of active learning practices in educational institutions, the
majority of the participants stated that they were informed about the practices, but 60% stated
that they would like to receive more information. This shows that students have a high interest
in active learning and think that this method should be more involved in educational processes.
On the other hand, 40% of the group stated that they did not need more information about active
learning practices. This suggests that these participants have acquired sufficient information
about active learning methods and their application in the courses they have taken. The data
reveals that active learning methods should be introduced to students more comprehensively
and that guidance services should be provided.

75% of the participants stated that they think that active learning methods should be
applied more in education. These participants emphasized that active learning processes
increase student participation, improve public speaking skills, and strengthen critical thinking
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and problem solving skills. In addition to this, the participants stated that they developed their
skills on the subject through team work and increased interaction in the classroom. However,
25% of the participants stated that they did not support further implementation of active learning
methods. The main reason given by these participants was that they were afraid of public
speaking and/or sharing their ideas in teams. Another reason was that some students found
individual learning more efficient and that active learning methods were not equally effective
for all students. The findings indicate that active learning methods are generally perceived
positively by students; however, due to individual learning practices and personal preferences,
different solutions should be sought for some students and active learning is an area open to
improvement.

Participants made various suggestions for active learning methods to be more effective.
One of the most frequently emphasized suggestions is to create supportive environments for
students who are afraid of public speaking to adapt to this process. Students stated that
encouraging individual participation, gradually increasing classroom interaction through small
team work, and providing areas where they can practice speaking can be useful. In addition, the
need for instructors to play an encouraging role in the active learning process was also revealed.
Students drew attention to the importance of the active learning methods used in the courses to
be compatible with the course content and emphasized that the applications should be better
structured. The need to integrate technological tools more into active learning processes was
among the suggestions made by the participants. Especially with the use of digital simulations,
interactive materials and online discussion platforms, participants stated that active learning
processes can be made more effective. The need for the evaluation process, which is one of the
most important areas in education, to be compatible with active learning; the use of
presentations, project-based assignments among the evaluation methods is among the
expectations of the participants. It was stated that the active learning process should be made
more inclusive and accessible for everyone, and the importance of creating a learning
environment where timid students can participate comfortably was emphasized.

In general, when the findings obtained as a result of the research are analyzed, most of
the participants stated that they found active learning methods positive and that they increased
their interest in the lessons. In particular, it was emphasized that practical applications,
teamwork and discussion environments support learning. The study participants stated that
individual differences should be taken into account in the active learning process and that it
may be useful to seek alternative ways of participation for students who have difficulty speaking
in the community. Suggestions included providing guidance for students to overcome their
reservations in active learning activities and developing methods suitable for different learning
styles. It is seen that there is a strong demand among the participants for more widespread and
efficient application of active learning methods in the course environment.

Conclusion

This study examined active learning methods, which are frequently used today, through
communication faculty students and evaluated the contributions of this method to the
educational process in line with the findings obtained. According to the results of the study, it
was revealed that participants perceived active learning as being positively associated with their
academic achievement, motivation, communication skills and general learning processes. In the
study, it was observed that the majority of the participants found active learning techniques
more effective than traditional methods. Participants associated this perception with increased
interest in the lesson, more lasting learning, and easier transfer of knowledge to practice.
Participants reported that group work, discussions and problem-solving activities contributed

Ozgen, Ulusal, 2025 @% g%



From Communication Practices to Academic Success: The Multilayered... 92

to richer learning experiences and increased interaction among students. According to the
research data, in lessons conducted with active learning techniques, students show more
participation, express their ideas more easily and develop mutual understanding.

The results of the study also showed that active learning methods had positive effects
on students in terms of communication skills. These results are in direct parallel with the studies
in the literature. 86% of the participants stated that active learning methods improved their
communication skills and 65% stated that they changed their interactions with their classmates
positively. Group work, collaborative projects, and in-class discussions, which are all part of
active learning methods, allow students to express their ideas openly, listen to different
opinions, and find common solutions. This not only supports the development of social skills
but also lays the foundations for the communication competencies needed in professional life
after graduation. Perceived improvements in communication skills were associated with more
effective teamwork and collaborative learning experiences. However, the study also revealed
that active learning may not be equally effective for all students. In particular, students who
prefer individual learning and/or who are afraid of public speaking may have difficulties during
the active learning process. This situation shows that learning environments should be made
more flexible and inclusive. It is important to implement active learning methods by taking into
account individual differences in order to involve all students in the process.

The contribution of active learning methods to academic achievement is related to the
direct involvement of students in the process. 83% of the participants stated that these methods
improved their academic performance. This shows that learning by exploring knowledge
enables students to approach subjects more deeply and develop critical thinking skills. Students'
active participation in the learning process also increases the long-term retention and usability
of the information learned. In the motivation dimension, it was observed that active learning
techniques increased students' interest in the lesson and reduced distraction. 75% of the students
who participated in the study stated that they felt more motivated during active learning
processes. This finding reveals that students assume more responsibility and develop a more
intrinsic commitment to the learning process when they are actively involved in the process
rather than merely passively exposed to information.

Another noteworthy finding of the research is the difficulties students have in putting
into practice the knowledge they have acquired through active learning. While only 40% of the
participants stated that they frequently had the opportunity to apply what they had learned, a
significant number of them stated that this opportunity occurred "sometimes” or "rarely”. This
finding suggests that for active learning to be effective, application areas should be diversified.
Course environments supported by activities such as applied course content, case studies,
simulations and projects will make it possible to reinforce knowledge in practice.

The analysis of students’ general perceptions of active learning indicated a widespread
agreement that this approach should be more extensively integrated into the educational system.
82% of the participants think that more frequent use of active learning techniques would be
beneficial. However, it was also emphasized that in order for this process to be carried out
efficiently, instructors need to plan effectively, manage time and establish healthy
communication with students. Some participants stated that there was occasional loss of
efficiency due to group cohesion problems and deficiencies in process management. At this
point, it becomes clear that instructors should manage the process in a more structured and
guidance-based manner.
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In conclusion, active learning methods are perceived by students as offering a holistic
approach that supports their academic, social and emotional development. Through these
methods, students not only access information, but also construct, apply and analyze this
information. In order to implement active learning effectively, course content should be aligned
with this approach, instructors should have knowledge and skills in the method, learning
environments should be designed in a way that is conducive to implementation, and student
feedback should be regularly evaluated. When these conditions are met, active learning
techniques may function as an effective learning mode that fosters not only individual
achievement, but also societal and professional competencies.
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Ozet

Bu sistematik derleme, Tiirkiye’de gaslighting olgusuna iliskin olarak egitim yonetimi
ve genel egitim alaninda yiiriitilen akademik calismalar1 biitiinciil bir bigimde incelemeyi
amaclamaktadir. Arastirmada, Tiirkiye baglaminda gergeklestirilen gaslighting temal
calismalarin temel bulgulari, egilimleri ve sonuglari, 6zellikle egitim ve egitim yOnetimi
perspektifinden derinlemesine analiz edilmistir. Bununla birlikte, egitim dis1 disiplinlerde
yapilan gaslighting arastirmalari da kapsam dahilinde degerlendirilmis; bu ¢aligmalarin, egitim
alanindaki aragtirmalara kiyasla daha gelismis metodolojik yaklasimlar igermekle birlikte, hala
sinirlt bir kapsamda oldugu belirlenmistir. Calisma kapsaminda, gaslighting olgusunu ele alan
akademik yayinlarin tematik yonelimleri, kavramsal cerceveleri ve baglamsal odaklari ile
yillara gore dagilim egilimleri incelenmistir. Bulgular, ozellikle 2024 yili sonrasinda
gaslighting konusundaki akademik tiretimde belirgin bir artis yasandigini géstermektedir. Bu
artig, gaslighting olgusunun egitim ve egitim yonetimi alanlarinda ¢ok boyutlu, derinlemesine

ve disiplinler aras1 arastirmalara duyulan gereksinimi agik¢a ortaya koymaktadir.
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The Phenomenon of Gaslighting: A Review Study in the Context of

Educational Sciences

Abstract

This systematic review aims to comprehensively examine academic studies conducted
in the fields of educational administration and general education concerning the phenomenon
of gaslighting in Turkey. The study provides an in-depth analysis of the key findings, trends,
and outcomes of gaslighting-themed studies conducted in the Turkish context, particularly from
the perspectives of education and educational administration. However, gaslighting research
conducted in non-educational disciplines has also been evaluated within the scope of this study;
it has been determined that, although these studies contain more advanced methodological
approaches compared to research in the field of education, they still have a limited scope.
Within the scope of the study, the thematic orientations, conceptual frameworks, and contextual
focuses of academic publications addressing the phenomenon of gaslighting, as well as their
distribution trends over the years, were examined. The findings show a marked increase in
academic production on gaslighting, particularly after 2024. This increase clearly demonstrates
the need for multidimensional, in-depth, and interdisciplinary research on the phenomenon of

gaslighting in the fields of education and educational administration.
Keywords: Emotional Manipulation, Gaslighting, Manipulation, Psychological Manipulation.

Extended Abstract

The findings obtained regarding the academic reflections of the phenomenon of
gaslighting in the field of education in Tiirkiye indicate that academic interest in the concepts
of gaslighting and emotional and psychological manipulation became particularly evident after
2018, and that these studies are largely based on the development of measurement tools, raising
awareness, and examining organizational effects. It is understood that the number of studies
conducted in the educational context is limited; however, examples addressing the effects of
school administrators’ manipulative attitudes on teacher autonomy and commitment present
noteworthy findings. It has been determined that negative manipulation negatively affects
teachers’ organizational commitment, whereas positive manipulation creates positive effects at
a limited level.

In addition, the high levels of validity and reliability of the scales developed to measure
gaslighting make an important contribution to meeting the measurement need in this field.
Studies conducted at the theoretical level reveal that gaslighting is a form of abuse that damages
individuals’ psychological integrity and emphasize the need for social awareness and
prevention strategies regarding this issue.
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In general, it has been concluded that studies on the phenomenon of gaslighting in the
field of education in Tiirkiye are newly developing, and in this context, there is a need for more
comprehensive research at both applied and theoretical levels. When articles conducted in other
disciplines are examined, it is noteworthy that the phenomenon of gaslighting is concentrated
particularly in the fields of psychology and health. Research carried out within the discipline of
psychology addresses gaslighting in the context of individual personality traits and social
interaction, emphasizing the multidimensional structure of the concept. Studies in the field of
health, on the other hand, evaluate gaslighting as a reflection of gender-based inequalities and
as a form of structural violence. This situation shows that the concept is not limited only to
individual psychological effects but is also related to social dynamics. In the limited number of
studies conducted in the disciplines of literature and economics, gaslighting has been analyzed
in terms of how it emerges in the analysis of fictional characters and in its effects on consumer
behavior, respectively. However, all these findings reveal that no study has been encountered
in which the phenomenon of gaslighting is systematically addressed within the context of
education or educational administration; this points to a significant gap in the literature.
Therefore, examining this concept within the framework of the education discipline is
considered a noteworthy necessity in terms of both individuals’ psychosocial development and
the construction of healthy relationships in the school environment.

It is observed that the vast majority of articles in other disciplines have been
concentrated in recent years, particularly in 2024. This increase shows that academic interest in
the phenomenon of gaslighting and related concepts is current and displays a gradually
increasing trend. In addition, the small number of studies from the years 2020, 2022, and 2025
reveal that the concept has been addressed from different perspectives in different periods and
examined in different contexts by researchers. This temporal distribution points to the dynamic
nature of the subject, while the recent mobilization in the literature indicates that gaslighting
and related concepts have increasingly attracted interdisciplinary attention.

When the findings regarding thesis studies are examined, it is seen that the concepts of
“gaslighting,” “emotional manipulation,” and “psychological manipulation” are predominantly
addressed within the discipline of psychology; in addition, a limited number of studies exist in
various fields such as business administration, sociology, public administration, fine arts, and
literature. This interdisciplinary diversity shows that these concepts are examined in a
multifaceted manner at individual, social, and organizational levels. However, in the reviews
conducted, no thesis study carried out in the field of education or educational administration
related to these concepts has been reached. This situation suggests that the relevant concepts
are not yet sufficiently visible in the education sciences literature and that there is a need for
studies to be conducted in this field. Research aimed at understanding and preventing covert
forms of manipulation that may occur in educational environments may contribute at both
theoretical and applied levels.

In the examination of thesis studies, it has been observed that the concepts of “gaslighting,”
“emotional manipulation,” and “psychological manipulation” are addressed in different
disciplines, with the greatest interest concentrated in 2024. This situation shows that academic
interest in these concepts has increased in recent years. However, the absence of systematic
studies on these issues in the field of education and educational administration points to a
significant gap in the field. For this reason, conducting research aimed at understanding and
preventing the effects of these concepts in educational environments is necessary from both
theoretical and applied perspectives.
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Methodologically, the study adopts a systematic review is a research approach based on the
process of identifying, summarizing, and synthesizing studies related to predetermined research
questions within the framework of previously defined criteria, with the aim of finding answers
to those questions (Yilmaz, 2021). This method aims to reach meaningful conclusions and to
develop conceptual knowledge accumulation in the relevant field by drawing on research
conducted on a particular topic (Hanley & Cutts, 2013). In systematic reviews, a comprehensive
literature search related to the concept under examination is conducted; subsequently, the scope
of the study is gradually narrowed in line with inclusion and exclusion criteria, and appropriate
studies are selected (Karagam, 2013). In this respect, it can be stated that the systematic review
method may contribute to making the different dimensions of the concept under consideration
visible and to interpreting trends in the literature.

Systematic reviews, which are accepted as a reliable method in scientific knowledge
production, are regarded as an important research approach in terms of increasing objectivity,
reducing the margin of error, and being reproducible (Moula & Goodman, 2009; Hemingway
& Brereton, 2009). In this context, academic studies conducted in Tiirkiye regarding the
phenomenon of gaslighting were examined in the present research through the systematic
review method; the selection of studies was carried out in line with the determined inclusion
and exclusion criteria, and the screening process and selection criteria were structured in order
to ensure the methodological transparency and reliability of the research.

GIRIS
Gaslighting olgusu, bireyin psikolojik ve sosyal yasaminda derin etkiler yaratabilen
karmasik bir psikolojik istismar bi¢imi olarak degerlendirilmektedir. Bu kavram, bireyin
gerceklik algisini sistematik bigimde sarsarak zihinsel biitiinliiglinii zedeleyen bir manipiilasyon
stirecini ifade etmektedir (Ayers, 2020; Sweet, 2019; Trachtler, 2022). Kokeni edebi ve
sinematografik bir esere dayanan gaslighting kavrami, giiniimiizde psikoloji basta olmak {izere
sosyoloji, hukuk, iletisim ve toplumsal cinsiyet ¢aligmalar1 gibi farkli disiplinlerde akademik

olarak ele alinmakta; farkli baglamlarda tanimlanmakta ve analiz edilmektedir.

Tiirkiye’de son yillarda gaslighting olgusuna iliskin akademik tiretimde gozle goriiliir bir
artls yasanmasina ragmen, bu c¢aligmalarin biliylik bir boliimii egitim dis1 disiplinlerde
yogunlagmaktadir. Egitim ve 6zellikle egitim yonetimi alaninda gergeklestirilen arastirmalarin
sayisinin oldukga simirli oldugu goriilmektedir. Oysa egitim kurumlari, gii¢ dinamiklerinin ve
hiyerarsik iliskilerin farkli diizeylerde go6zlemlenebildigi karmasik sosyal yapilardir. Bu
baglamda, Ogretmenler, yoneticiler ve Ogrenciler arasindaki etkilesimlerde gaslighting

olgusuna benzer davranig driintiilerinin ortaya ¢ikabilecegi diigiiniilmektedir.

Bu nedenle, Tiirkiye’de gaslighting olgusuna yonelik olarak egitim ve egitim yonetimi
alanlarinda gergeklestirilen akademik c¢alismalarin belirlenmesi; bu caligmalarin kapsami,

tematik yonelimleri, yontemsel 6zellikleri ve donemsel dagilimlarinin ortaya konulmasi 6nem
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tagimaktadir. Ayrica, gaslighting olgusunun Tiirkiye’de hangi disiplinlerde incelendigi ve bu
alandaki egilimlerin biitiinciil bicimde degerlendirilmesi de arastirmanin temel odak

noktalarindan birini olusturmaktadir.
KURAMSAL CERCEVE
Gaslighting Nedir?

Gaslighting, bireyin gergeklik algisini bozarak zihinsel biitiinliigiinden kusku
duymasina neden olan bir psikolojik istismar bi¢imi olarak tanimlanmaktadir (Sweet, 2019).
Bu siirecte fail, olaylar1 kasithi bigimde carpitarak magdurun benlik algisini zayiflatmakta
(Ayers, 2020) ve bireyin kendi algi, deneyim ve yorumlarini sorgulamasina yol acan sistematik
bir manipiilasyon siireci yiiriitmektedir (Trachtler, 2022). Fail, cogu zaman korku, sugluluk ve
utang gibi olumsuz duygular aragsallagtirarak magdurun duygu, diislince ve davranislar

iizerinde kontrol kurmaya caligmaktadir (Dorpat, 1996).

Literatiirde fail (gaslighter/istismarci), magdurun gerceklik algisini sistematik bicimde
carpitan, “yanlis hatirhyorsun” veya “abartiyorsun” gibi ifadelerle bireyin kendi
deneyimlerinden siiphe etmesine neden olan kisi olarak tanimlanmaktadir (Nazir ve Ozgigek,
2022; Akdeniz ve Cihan, 2024). Buna karsilik magdur (gaslightee/kurban), siirekli tekrarlanan
manipiilasyonlara maruz kalarak 6zsaygi, karar verme giicli ve benlik giivenini yitiren birey
olarak ele alinmakta; kimi durumlarda ise yasadigi olumsuzluklarin sorumlusu olduguna
inandirilmaktadir (Akis ve Oztiirk, 2021; Akdeniz ve Cihan, 2024). Dolayisiyla gaslighting,
yalnizca manipiilatif davramiglarla smirli kalmayip, bireyin biligsel siireclerine dogrudan
miidahale eden ve gergeklik algisini sistematik bi¢imde carpitan ¢ok katmanli bir istismar

bicimi olarak degerlendirilmektedir (Kozak, 2022).

Kavramin kokeni, Patrick Hamilton’un 1938 yilinda kaleme aldig1 Gas Light adli tiyatro
oyununa dayanmaktadir. Eserde, esi tarafindan siirekli manipiile edilerek akil sagligindan
stipheye diisiiriilen bir kadinin 6ykiisii anlatilmaktadir (Philips, 2021). S6z konusu eser, 1940°ta
Dickinson tarafindan sinemaya uyarlanmis, 1944°te ise George Cukor’un yonetmenliginde
Ingrid Bergman ve Charles Boyer’in basrollerini paylastigi Gaslight filmiyle genis kitlelerce
taninmistir (Cukor, 1944; Philips, 2021). Filmde Paula adli karakter, evdeki esyalarin
kaybolmasi, 1siklarin giderek soniiklesmesi ve garip sesler duymasi gibi olaylar sonucu kendi

akil saglhigindan slipheye diiserken, esi Gregory onun “akli dengesinin bozuldugunu” iddia
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ederek cevresinden izole eder. Olaylarin sonunda, tiim bu manipiilasyonlarin ardindaki kisinin

Gregory oldugu ve asil amacinin miicevherleri ele ge¢irmek oldugu anlasilir (Cukor, 1944).

Psikoloji literatiiriinde gaslighting, duygusal istismar, manipiilasyon ve psikolojik
iskence kavramlariyla iligkilendirilen karmasik bir siire¢ olarak degerlendirilmektedir.
Tiirkcede dogrudan bir karsiligi bulunmadigi i¢in ¢ogunlukla 6zgiin haliyle “gaslighting”
bi¢iminde kullanilmaktadir. Bu davranis1 sergileyen birey “gaslighter”, bu siireci ifade eden

eylem ise “to gaslight” olarak adlandirilmaktadir (Gokge, 2022).

Gaslighter olarak tanimlanan bireyler, hedef aldiklari kisinin zihinsel istikrarim
zayiflatmak amaciyla stratejik taktikler kullanmaktadir. Bu taktiklerin temel amaci, magdurun
gerceklik algisini sistematik bicimde bozmak ve psikolojik dayanikliligini sarsmaktir. Sarkis
(2018), bu stratejileri “gaslighter’in uyguladig1 uyarici isaretler” basligr altinda siniflandirmis
ve bu kisilerin yalnizca romantik partner ya da eslerle sinirli olmadigini; yoneticiler, is
arkadaslari, ebeveynler, kardesler veya herhangi bir sosyal iliskide yer alan bireyler
olabilecegini belirtmistir. Ortak nokta ise, bu kisilerin magdurun bilissel ve duygusal dengesini

bozabilecek diizeyde bir psikolojik etki giicline sahip olmalaridir (Sarkis, 2018).
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Sekil 1. Gaslighter Uyarici Taktikleri, (Sarkis, 2018)
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Gaslighting taktiklerinin uzun siireli ve sistematik bi¢cimde uygulanmasi, bireyin
psikolojik biitiinligii izerinde derin ve kalici tahribatlara yol agabilmektedir. Siirekli su¢lama,
inkar, degersizlestirme ve carpitma gibi manipiilatif davraniglara maruz kalan bireylerde
zamanla ciddi ruhsal bozulmalar ortaya ¢ikmaktadir. Bu kisilerde 6zellikle yogun anksiyete,
ozgiiven kaybi ve klinik diizeyde depresyon belirtileri gdzlenebilir. Diisiince ve duygularin
stirekli baski altinda tutulmasi, bireyin gergeklik algisin1 zayiflatmakta ve saglikli karar verme
becerisini ciddi bigimde sekteye ugratmaktadir. Bazi durumlarda bu siireg, profesyonel

psikolojik destek gerektirecek diizeyde travmatik etkiler olusturabilmektedir (Stern, 2018).

Gaslighting siirecini fark etmek ve manipiilatifiliskiden giivenli bir bigimde uzaklagmak
her zaman kolay degildir. Bu siireci agsmanin ilk adimi, bireyin i¢inde bulundugu durumu
tanimasi ve iliskideki konumunun farkina varmasidir (Stern, 2018). Ancak “gaslight etkisi”
¢ogu zaman yavas, sinsi ve asamal1 bigimde ilerlediginden, fark edilmesi oldukg¢a giictiir. Buna
ragmen, belirli uyaricit gostergeler araciligiyla bu manipiilatif davranig Oriintiisiiniin varlig

saptanabilir.

Gaslighter, bu gostergeleri stratejik bicimde kullanarak magdur iizerinde sistematik bir
psikolojik baski kurar. Bu baski, magdurun bilissel siireclerinde karigikliga, duygusal
istikrarsizlia ve Oznel gergeklik algisinda bozulmaya neden olur. Siirecin ilerleyen
asamalarinda birey, kendi alg1 ve yargilarindan siiphe duymaya baslayarak 6z-degerinde azalma
ve kontrol kayb1 yasar. Bu durum, magdurun farkli yogunluklarda ve tiirlerde psikolojik
belirtiler gostermesine neden olur (Kozak, 2022). Stern’in (2018) arastirmasina gore,
gaslighting’e maruz kalan bireylerde siklikla goriilen baslica duygusal ve biligsel tepkiler,
stirekli kaygi hali, 6zgiiven kaybi, kararsizlik, cevresel algida bozulma ve kendinden kusku

duyma egilimi seklinde ortaya ¢ikmaktadir.
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Sekil 2. Gaslighting Uyaric1 Isaretleri, (Stern, 2018).

Giintimiizde gaslighting olgusu, bilgi ve iletisim teknolojilerindeki hizli gelismeler,
dijital kiiltiiriin yayginlagsmasi ve medya araglariin bireyler iizerindeki etkisinin artmasiyla
birlikte giderek daha goriiniir bir nitelik kazanmistir. Sosyal medyanin giindelik yasam
pratikleri i¢inde yogun bi¢imde yer almasi, bireylerin duygu, diisiince ve davranislarim
etkileme siireclerini kolaylastirmig; bu durum, gaslightingin dijital ortamlarda da yeniden
bicimlenmesine zemin hazirlamistir (Huizen, 2020). Toplumsal degisim ve c¢agin
dinamikleriyle paralel olarak siirekli doniisen bu kavram, literatiirde farkli baglamlarda ¢esitli
bi¢imlerde ele alinmakta ve alt tiirleri lizerinden siniflandirilmaktadir. Bu alt tiirler arasinda
siber gaslighting (cyber-gaslighting), politik gaslighting (political gaslighting), ekonomik
gaslighting (economic gaslighting), medikal gaslighting (medical gaslighting), vk temelli
gaslighting (racial gaslighting) ve kurumsal gaslighting (institutional gaslighting) gibi bi¢imler
yer almaktadir. Dolayisiyla gaslighting yalnizca bireyler arasi iligkilerle sinirli bir olgu degildir;
ayn1 zamanda belirli gruplara, toplumsal kesimlere ya da toplumun biitiiniine yonelen bir

psikolojik manipiilasyon bi¢imi olarak da ortaya ¢ikabilmektedir (Huizen, 2020).

Ulusal yazinda ise gaslightinge iliskin c¢aligmalarin heniiz sinirli sayida oldugu ve
genellikle “manipiilasyon” kavrami etrafinda sekillendigi goriilmektedir. Bu nedenle,
gaslightingin kapsam ve isleyis mekanizmasini daha derinlemesine kavrayabilmek icin

oncelikle manipiilasyon kavraminin temel 6zelliklerine kisaca deginmek gerekmektedir.
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Manipiilasyon, bireyleri yaniltma, yonlendirme veya etkileme amaciyla bilingli bigimde
kullanilan bir psikolojik ve iletisimsel strateji olarak tanimlanmaktadir (Etcheverry vd., 2008).
Genellikle kisisel ¢ikarlar1 koruma ya da gii¢c dengesini siirdiirme amaci tasir ve magdur birey
¢ogu zaman bu siirecin farkinda olmadan etkilenir (Austin vd., 2007). Manipiilasyon, ¢cevrenin
veya kosullarin bilingli bigimde degistirilmesini ve bireyler lizerinde belirli sonuglar yaratacak
bicimde kullanilmasini igerir; bu yoniiyle insan-g¢evre etkilesimini doniistiiren kapsamli bir
sosyal mekanizma olarak goriilmektedir (Etcheverry vd., 2008). Bu ozellikleriyle
manipiilasyon, bireysel tercih ve 6zgiir iradeye dayanan “se¢im” kavramindan ayrilmakta; daha

cok digsal yonlendirmelere dayali bir kontrol bigimi olarak degerlendirilmektedir (Kuru, 2022).

Karmasik dogas: itibariyla manipiilasyon, yalnizca bireysel degil ayn1 zamanda sosyal
bir olgudur. Bireyler veya gruplar arasindaki iligkilerde ortaya ¢ikan gii¢ temelli istismarlarin
sonucu olarak gelisir (Yal¢in, 2020). Bununla birlikte, manipiilasyonun biligsel bir boyutu da
bulunmaktadir; bireylerin diisiinme siireclerini ve algisal degerlendirmelerini etkiler. Cogu
durumda bu etki, dil ve sdylem araciligryla dolayli bigimde iletilir ve bireyin gercekligi algilama

bi¢imini yeniden yapilandirir (Van Dijk, 2006).
Manipiilasyonun Ozellikleri ve Goriildiigii Alanlar

Manipiilasyon, 6ziinde aldatma ve ydnlendirme unsurlarini igeren, bireyin bilissel
stireclerine miidahale ederek davranislarini belirli bir yone yonlendirmeyi amaclayan gizli bir
etkilesim bi¢cimidir (Van Dijk, 2006; Yalcin, 2020). Bu stiregte ikna ve ortiik baski i¢ i¢e geger;
birey kendi kararini verdigini diisiinse de ¢ogu zaman manipiilatdriin kontrolii altindadir
(Yalgin, 2020). Dolayisiyla manipiilasyon, bireyin 6zgiir iradesini zayiflatan bir gii¢ iligkisi

olarak tanimlanabilir.

Temel amaci bireyleri farkinda olmadan etkilemek ve yonlendirmektir. Bu nedenle
manipiilasyonla miicadelede en etkili yontem, elestirel diisiinme becerilerinin gelistirilmesidir.
Elestirel diisiinme, bireyin bilgiye sorgulayici ve reflektif yaklagsmasini saglayarak manipiilatif

etkileri azaltir (Sen, 2023).

Manipiilasyon; medya, reklam ve bilgi alanlarinda farkli bi¢imlerde ortaya ¢ikar. Medya
manipiilasyonu, haberlerin ¢arpitilmasi yoluyla kamuoyu algisint yonlendirirken; reklam
manipiilasyonu, tiiketiciyi abartili bilgilerle ikna etmeye calisir. Bilgi manipiilasyonu ise
verilerin secilerek sunulmasi ya da carpitilmasiyla gergeklik algisini degistirir (Grieve, 2011;

Kuru, 2022).
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Bununla birlikte, manipiilasyonun her durumda olumsuz bir olgu olmadigi; baglama ve
amaca gore bireyin farkindaligini artiran, secenek sunan bigimlerde olumlu sonuglar da
dogurabilecegi belirtilmektedir (Kuru, 2022; Sen, 2023). Bu yoniiyle manipiilasyon, niyet ve

baglama gore degiskenlik gosteren ¢cok boyutlu bir etkilesim siireci olarak degerlendirilebilir.
Handelman’in Manipiilasyon Tanimi ve Boyutlar:

Handelman (2009), manipiilasyon olgusunu sekiz temel 6zellikle tanimlayarak bu
etkilesimin ¢ok boyutlu dogasma dikkat ¢ekmektedir. Bu ¢ergevede manipiilasyonun temel

boyutlar1 su sekilde 6zetlenebilir:

Manipiilasyon, ahlaki agidan sorunlu yontemler icerir.

Motive edici bir nitelik tasir ve bireye kendi 6zgiir iradesiyle karar verdigi izlenimini verir.
Karar verme siireci, goriinmez bigimde yonlendirilir; bu siiregte bireyin elestirel diigiinme
kapasitesi sianir.

Kasith eylemler ile giiglii duygusal veya bilissel arzular arasinda baglanti kurulur.
Manipiilator ile hedef kisi arasindaki etkilesim, dogrudan ¢atismadan ziyade oOrtiik ve dolayl
taktikler iizerinden yiiritiliir.

Bireyin bagimsizligi korunuyormus gibi goriinse de, 6zgiirligii gizli bicimde sinirlandirilir.

Handelman’in (2009) yaklasimi, manipiilasyonun yalnizca psikolojik bir yonlendirme
bicimi degil, ayn1 zamanda etik, bilissel ve iletisimsel boyutlar1 olan karmasik bir siireg
oldugunu vurgulamaktadir. Bu ¢ok katmanli yapi, manipiilasyonun toplumsal iligkiler, medya
soylemi, politik iletisim ve bireysel etkilesimler baglaminda genis bir yelpazede incelenmesi

gerektigini gostermektedir.
Manipiilasyon Teknikleri ve Manipiilasyona A¢iklik Gosteren Kisilik Ozellikleri

Manipiilasyon, bireylerin bilissel, duygusal ve sosyal siire¢lerini hedef alarak onlar1
dolayli bicimde yonlendirmeyi amaglayan ¢ok boyutlu bir etkilesim bigimidir. Simon ve
Foley’ye (2011) gore manipiilatorler, hedeflerine ulasmak i¢in ¢esitli psikolojik ve iletisimsel
tekniklerden yararlanirlar. Bu teknikler arasinda yalan sdyleme, inkér, rasyonalizasyon,
kiiclimseme, oyalama, sucluluk duygusu yaratma, utandirma, kurban rolii oynama veya
masumiyet taklidi yapma gibi stratejiler yer almaktadir. Bu yontemler, manipiilasyonun biligsel
(algt yonetimi), duygusal (korku, sucluluk, utang) ve sosyal (giic asimetrisi olusturma)

boyutlarinin eszamanli isledigini gostermektedir.
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Manipiilasyon, yalnmizca istismarct iligkilerde degil, giinlik yasamin siradan
etkilesimlerinde de ortaya ¢ikabilir. Insanlar ¢ogu zaman farkinda olmadan hem manipiilatér
hem de manipiile edilen konumunda bulunabilirler. Ornegin, bir cocugun ebeveynine isteklerini
kabul ettirmek i¢in duygu sOmiiriisii yapmasi ya da bir ¢alisanin sorumluluktan kagmak igin

magdur roliine biliriinmesi bu duruma 6rnektir (Yalgin, 2020).

Simon ve Foley (2011), manipiilasyonun 6zellikle belirli kisilik 6zelliklerine sahip
bireyler lizerinde daha etkili oldugunu belirtmektedir. Bu bireylerde goriilen temel egilimler
arasinda naiflik (kotii niyetli davraniglari fark edememe), asir1 vicdanlilik (manipiilatore giiven
duyma), 6zgiliven eksikligi, uysallik ve duygusal bagimlilik yer almaktadir. Bu o6zellikler,
bireylerin hem biligsel savunma mekanizmalarint zayiflatmakta hem de duygusal
bagimliliklarini artirmaktadir. Dolayistyla manipiilasyon, yalnizca digsal bir yonlendirme degil,

ayn1 zamanda bireyin igsel kirilganliklarinin somiiriilmesi siirecidir.

Kantor (2006) ise manipiilasyona agik bireylerin belirli kisilik 6zellikleri tagidiklarini
vurgular. Bu bireyler, asirt giiven duyma, fazla 6zveri gosterme, asirt duyarlilik, mazosist
egilim, narsistik ihtiyaclar, kararsizlik ve bagimlilik gibi o6zelliklerle tanimlanir. Ayrica
acgozliilik, maddi odaklilik, yalmizlik ve ileri yas gibi durumlar da manipiilasyona agikligi
artiran etmenlerdir. Bu kisilik 06zellikleri, bireyin biligsel degerlendirme kapasitesini

zayiflatarak manipiilatorlerin etkisine agik hale gelmesine yol acar.

Sonug olarak, manipiilasyonun etkili olabilmesi hem manipiilatoriin stratejik iletisim
becerilerine hem de hedef bireyin psikolojik 6zelliklerine baglidir. Duygusal aglik, onay
ihtiyac1 veya biligsel yorgunluk gibi durumlar, manipiilasyona agiklig: artiran temel psikolojik
zeminlerdir. Bu nedenle manipiilasyondan korunmanin en etkili yolu, farkindalik gelistirmek,

siir koyabilmek ve elestirel diistinme becerilerini giiglendirmektir.
Arastirmanin Amaci ve Onemi

Gaslighting kavrami uzun bir tarihsel ge¢cmise sahip olmakla birlikte, bilimsel
aragtirmalarda ele alinis1 gorece yenidir. Tiirkiye baglaminda ise bu olguya yonelik akademik
ilgi son yillarda artmis, konunun hem giincelligi hem de 6nemi belirginlesmistir. Alan yazinda
gaslighting {izerine yapilan ¢aligmalarin sinirli olmasi, bu alanda yeni arastirmalara duyulan
gereksinimi acik¢a ortaya koymaktadir. Bu durum, 6zellikle egitim kurumlarinda calisan
bireylerin psikolojik giivenligi ve mesleki verimliligi acisindan 6nemli bir risk alanina igaret

etmektedir. Gaslighting’in yalnizca bireyler arasi iliskilerle sinirli kalmayip kurumsal yapilarda
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ve liderlik pratiklerinde de goriilebilmesi, egitim yoOnetimi baglaminda bu olgunun

derinlemesine incelenmesini gerekli kilmaktadir.

Bu baglamda, gaslighting olgusunun egitim yonetimi perspektifinden incelenmesi; okul
yoneticilerinin liderlik bigimleri, 6gretmenlerin orgiitsel bagliliklar1 ve kurum i¢i psikolojik
iklimin anlasilmasi agisindan O0nem tasimaktadir. Dolayisiyla bu arastirma, Tiirkiye’de
gaslighting olgusuna yonelik akademik calismalarin kapsamini, tematik ydnelimlerini,

yontemsel 6zelliklerini ve donemsel dagilimlarini ortaya koymay1 amaglamaktadir.
Aragtirma kapsaminda asagidaki sorulara yanit aranmaistir:

Tiirkiye’de gaslighting olgusunu ele alan akademik ¢alismalar, egitim alani disinda hangi
disiplinlerde yiirtitilmistiir?

Bu c¢aligmalar gaslighting olgusunu hangi temalar, kavramlar ve baglamlar cercevesinde
incelemistir?

Gaslighting konulu akademik ¢aligmalarin donemsel dagilimi nasildir?

Egitim bilimleri alaninda gaslighting konusunu ele alan ¢aligmalar nelerdir?

Bu ¢alismalarin temel bulgulari ve sonuglart nelerdir?

Bu aragtirmada oOncelikle Tiirkiye’de egitim yoOnetimi alaninda gaslighting olgusuna
iligkin yiriitiilmiis ¢alismalar incelenmis, ardindan dogrudan bu olguya odaklanan literatiir
taramas1 gerceklestirilmistir. Ulusal yazinda “gaslighting” kavraminin ¢ogunlukla “duygusal
manipiilasyon” veya “psikolojik manipiilasyon” terimleriyle birlikte kullanildig1 goriilmiistiir.
Bu nedenle inceleme siirecinde s6z konusu ii¢ kavram bir arada degerlendirilmistir. Tiirkiye’de
gaslighting olgusuna iliskin mevcut akademik birikimi sistematik bicimde ortaya koymak
amaciyla, kapsamli bir tarama yaklasimi benimsenmis ve ulasilan tiim calismalar ayrintili

olarak analiz edilmistir.
Yontem

Sistematik derleme, belirli arastirma sorularma yanit bulmak amaciyla, bu sorularla
iliskili ¢alismalar1 6nceden belirlenmis Slgiitler ¢ercevesinde belirleme, 6zetleme ve bir araya
getirerek degerlendirme siirecine dayanan bir arastirma yaklasimidir (Yilmaz, 2021). Bu
yontem, belirli bir konuda yiiriitiilmiis arastirmalardan hareketle anlamli sonuglara ulagsmay1 ve
ilgili alanda kavramsal bilgi birikimini gelistirmeyi amaclar (Hanley ve Cutts, 2013). Sistematik

derlemelerde, incelenen kavrama iligskin genis kapsamli bir literatiir taramasi yapilir; ardindan
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dahil etme ve hari¢ tutma oOlgiitleri dogrultusunda caligmanin kapsami kademeli bigimde
daraltilarak uygun arastirmalar segilir (Karacam, 2013). Bu yoniiyle sistematik derleme
yonteminin, ele alinan kavramin farkli boyutlarini goriiniir kilmaya ve alanyazindaki egilimleri

anlamlandirmaya katki saglayabilecegi sdylenebilir.

Bilimsel bilgi iiretiminde giivenilir bir yontem olarak kabul edilen sistematik
derlemeler; nesnelligi artirmalari, hata paymi azaltmalar1 ve tekrarlanabilir olmalar
bakimindan énemli bir aragtirma yaklasimi olarak degerlendirilmektedir (Moula ve Goodman,
2009; Hemingway ve Brereton, 2009). Bu baglamda, mevcut arastirmada gaslighting olgusuna
iliskin Tirkiye’de yiiriitiilen akademik caligmalar sistematik derleme yontemiyle incelenmis;
caligmalarin se¢imi, belirlenen dahil etme ve dislama 6l¢iitleri dogrultusunda gerceklestirilmis,
tarama siireci ile se¢im kriterleri ise arastirmanin yontemsel seffafligini ve giivenirligini

saglamaya yonelik olarak yapilandirilmistir.

Tablo 1. Ddhil Etme — Dislama Olgiitleri

Kapsam Olgiitii Dahil Etme Kriteri Dislama Kriteri

2018-2025 yillar1 arasinda
Zaman Arahg 2018 6ncesi yayimlanan ¢aligmalar
yayimlanan ¢aligmalar

- Hakemli makaleler ve lisansilstil Bildiriler, kitap bolimleri, dergi
Yayin Tiirii 1
tezler (Yiiksek Lisans / Doktora) yazilan
Dil Tiirkce Diger dillerde yayimlanan ¢aligmalar
Konu Uygunlugu Ggshgh.t.lng, d.u}{'gusal manipiilasyon, G.aghght.lng disindaki psikolojik siddet
psikolojik manipiilasyon bigimleri
Tam metin erigimi saglanabilen Sadece Ozet erisimi bulunan veya
Erisilebilirlik
kaynaklar erisime kapali ¢aligmalar

Bu olgiitler, sistematik taramanin nesnelligini, tutarliligini ve yeniden iiretile bilirligini

saglamak amaciyla yapilandirilmistir.
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BULGULAR

“Gaslighting,” “duygusal manipiilasyon” ve “psikolojik manipiilasyon” anahtar
kelimeleri kullanilarak gergeklestirilen taramada, Tiirkiye’de yayimlanmis makale ve tezler
incelenmistir. Tiim zamanlar1 kapsayan bu arastirmada, toplamda 13 makale ve 11 tez

calismasina ulasiimistir.
Egitim/Egitim Yonetimi Alaninda Yapilan Makalelere Yonelik Bulgular

Tablo 1. Egitim/Egitim Yonetimi alaninda yapilan makaleler

Calismanmin Adi Yaymn Yii

Okul Miidiirlerinin Manipiilatif Davranislari ile Ogretmenlerin 2018

Ozerklik Algilar1 Ve Baglilik Diizeyleri Arasindaki iliskiler (Ozdemir ve
Turan, 2018).

Duygusal Manipiilasyon Olgeginin Tiirk¢e Uyarlamasi: Gegerlilik ve 2021
Giivenirlik Calismasi (Aydemir, 2021).

Gaslighting Iki Yiizli Bir Duygusal Istismarla Yiizlesmek (Nazir ve 2022
Ozgigek, 2022).

Orgiitsel Gaslighting: Bir Olcek Gelistirme Calismasi (Oztirak, 2025). 2025

Tablo incelendiginde, “gaslighting” ve “duygusal manipiilasyon” kavramlariin
ozellikle son yillarda orgiitsel baglamda ele alinmaya baslandig1 ve bu alanda ¢esitli dlgme
araglarmin gelistirildigi goriilmektedir. 2018 yilinda okul yoneticilerinin manipiilatif
tutumlarina odaklanan ¢alisma, egitim alanindaki nadir Orneklerden biri olarak One
cikmaktadir. 2021 sonrasinda ise, gaslighting ve duygusal manipiilasyon konularinda yapilan
arastirmalarin giderek artisg gosterdigi dikkat ¢ekmektedir. Bu donemde 6zellikle bireylerin bu
tir davraniglara maruz kalma diizeylerini belirlemeye yonelik 6l¢ek gelistirme girisimleri ile
birlikte, konuyla ilgili farkindalik yaratmayr amaglayan ¢aligmalarin yogunlastig

anlasilmaktadir.

"Okul Miidiirlerinin Manipiilatif Davranislart ile Ogretmenlerin Ozerklik Algilart ve
Baghlik Diizeyleri Arasindaki Iliskiler” baslikli makale ¢alismasi iliskisel tarama modeline
dayali betimsel bir calismadir. Calisma grubu, Ankara ve Zonguldak illerindeki 80 okulda gérev

yapan 760 6gretmenden olugsmaktadir. Veriler, aragtirmacilar tarafindan Tiirk¢eye ve kiiltiirel
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baglama uyarlanan Duygusal Manipiilatif Davranis Olgegi, Ogretmen Ozerkligi Olgegi ve
Ogretmen Baglilig1 Olgegi araciligiyla toplanmistir.

Elde edilen bulgular, okul miidiirlerinin 6gretmen bagliligi tizerinde hem dogrudan hem
de dolayl etkilerinin bulundugunu ortaya koymaktadir. Ozellikle, pozitif duygusal manipiilatif
davraniglarda artig, 6gretmenlerin 6zerklik algisin1 anlamli ancak diistik diizeyde olumlu yonde
etkilemektedir. Buna karsilik, negatif duygusal manipiilatif davranislarin 6gretmenlerin
orgiitsel baghlik diizeyini dogrudan ve olumsuz sekilde etkiledigi belirlenmistir. Bu durum,
olumsuz duygusal manipiilasyonun okul i¢i sosyal iligkileri zedeleyici bir unsur olabilecegini

gostermektedir.

Arastirmanin dikkat ¢eken bir diger sonucu, okul midiirlerinin pozitif ve negatif
duygusal manipiilatif davraniglar1 arasinda yiliksek diizeyde ve ters yonli bir iligki
bulunmasidir. Pozitif manipiilatif davranislardaki artis, negatif davranmiglarin azalmasiyla
iligkilidir. Ayrica, 6gretmenlerin 6zerklik algilariin, orgiitsel bagliliklari tizerinde dogrudan
ancak diisiik diizeyde pozitif bir etkisi oldugu saptanmistir. Bu bulgular, okul miidiirlerinin
duygusal stratejileri etkili bigcimde kullanarak hem bireysel hem de 6rgiitsel amaclara ulasmada

rol oynayabilecegini gostermektedir.

“Duygusal Manipiilasyon Olgeginin Tiirkce Uyarlamasi: Gegerlilik ve Giivenirlik
Calismast” basglikli makale calismasi Austin ve digerleri (2007) tarafindan gelistirilen
Duygusal Manipiilasyon Olgegi’nin Tiirk¢eye uyarlanarak gecerlilik ve giivenirlik analizlerinin
yapilmasidir. Calisma, kolayda drnekleme yontemiyle segilen ve farkli meslek gruplarindan
(devlet memuru, Ogretmen, akademisyen, 6zel sektor calisani) olusan 141 katilimer ile

ylriitilmistiir.

Arastirmada Olgegin i¢ tutarliligini belirlemek amaciyla yapilan analiz sonucunda
Cronbach Alfa katsayis1 .926 olarak bulunmustur. Agiklayici faktoér analizi (AFA) sonuglari,
Olcegin tek boyutlu bir yapiya sahip oldugunu géstermektedir. Yap1 gecerliligini test etmek icin
gerceklestirilen dogrulayici faktor analizi (DFA) bulgulari da bu yapiy1 desteklemekte olup,
elde edilen uyum indekslerinin kabul edilebilir ve iyi diizeyde oldugu belirlenmistir. Bu
dogrultuda, Duygusal Manipiilasyon Olgegi’nin Tiirk¢e formunun ¢alismada yer alan 6rneklem

grubu tlizerinde gegerli ve giivenilir bir 6lgme araci oldugu sonucuna ulasilmistir.

“Gaslighting: Tki Yiizlii Bir Duygusal Istismarla Yiizlesmek” bashikli makale, egitim
bilimleri alaninda gerceklestirilmis olup gaslighting olgusunu ¢ok boyutlu sekilde ele alan
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kuramsal bir literatlir taramasidir. Calismada gaslightingin tanimi, kullanilan teknikler, ortaya
cikis nedenleri, bireyler iizerindeki psikolojik etkileri, bu davramis bigiminin nasil
taninabilecegi ve miicadele yollar1 gibi bagliklar incelenmistir. Elde edilen bulgular
dogrultusunda, gaslightingin bireyler arasi iligkilerde sik¢a karsilagilan bir duygusal istismar
tirii oldugu, magdurun diisiinsel, duygusal ve algisal biitlinliiglinii zedeleyerek 6z gliven
kaybina ve faile bagimliliga yol agtig1 sonucuna ulasilmigtir. Failin magdur {izerinde kontrol
kurmak amaciyla yalan, inkar ve kiiglimseme gibi manipiilasyon tekniklerine basvurdugu ifade
edilmistir. Gaslighting’in genellikle gii¢ arzusuyla baglantili oldugu, ancak faillerin psikolojik
ozelliklerine dair aragtirmalarin yetersiz kaldigi belirtilmistir. Bu nedenle, gelecekte fail odakli
caligmalarin artirilmasi1 6nem arz etmektedir. Ayrica, gaslighting’in olumsuz etkilerini azaltmak

icin toplumsal farkindalik, egitim ve yasal diizenlemelere ihtiya¢ duyulmaktadir.

“Orgiitsel Gaslighting: Bir Olcek Gelistirme Calismast” baslikli makale calismas,
orgiitlerde gaslighting olgusunu Olcebilmek amaciyla gegerli ve giivenilir bir dl¢lim araci
gelistirmeyi hedeflemistir. Arastirma, iic asamal1 bir dlgek gelistirme siirecini kapsamaktadir.
[k asamada, derinlemesine goriismeler yapilmis ve igerik analizi aracilifiyla 24 maddelik bir
onerme havuzu olusturulmustur. Ikinci asamada, olusturulan maddeler {izerine uzman goriisleri
alinarak anlam, goriiniis ve kapsam gecerligi saglanmis, ardindan 6l¢ek yapilandirilmistir. Son
asamada ise, Olcek iizerinde yapilan degerlendirmeler sonucu 10 maddelik bir taslak dlgek
olusturulmustur. Bu asamada, iki farkli 6rneklem grubu belirlenerek, ilk grup ile pilot calisma
yapilmis ve ¢evrimigi ile yiiz yiize anketler yoluyla nicel veriler toplanmistir. Pilot uygulama
saglik sektoriinde calisan 176 kisi ile gerceklestirilmistir. Olgegin nihai hali, egitim sektériinde
calisan 408 kigiye uygulanarak test edilmistir. Cronbach Alpha degeri 0,800 olarak hesaplanmig
ve Olgegin gilivenilirligi dogrulanmistir. Bu gelistirilmis 6l¢egin, orgiitlerde gaslighting’i 6lgme

konusunda farkli sektorlerde yaygin olarak kullanilmasi beklenmektedir.
Diger Disiplinlerde Yapilan Makalelere Yonelik Bulgular

Tablo 2. Diger disiplinlerde yapilan makaleler

Anahtar Kelime Disiplin Alam Tema, Kavram, Baglam Yaymn Yil
Gaslighting Psikoloji Kisiler aras1 iligkiler 2024
Gaslighting Psikoloji Sosyodemografik faktdrler ve 2024

kisilik egilimleri
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Gaslighting Psikoloji Psikolojik dayaniklilik ve 2024

yasam memnuniyeti

Gaslighting Saglik Gergeklik algisi 2020
Gaslighting Saglik Psikolojik yaklagim 2024
Gaslighting Saglik Feminist sosyal hizmet bakis1 2024
Psikolojik Manipiilasyon Psikoloji Karanlik tigli kisilik 6zellikleri 2024
Psikolojik Manipiilasyon Edebiyat Roman karakter degerleri 2022
Duygusal Manipiilasyon Iktisat Tiiketim siireci 2025

Tablo 2 incelendiginde, gaslighting olgusuna yonelik akademik calismalarin biiyiik
olgiide psikoloji (f=4) ve saglik (f=3) alanlarinda yogunlastig1 goriilmektedir. Bunun yani sira,

edebiyat (f=1) ve iktisat (f=1) disiplinlerinde de sinirli sayida ¢aligmaya rastlanmaktadir.

Psikoloji alanindaki ¢aligmalar, gaslightingi kisiler arasi iliskiler, sosyodemografik
faktorler, kisilik egilimleri, psikolojik dayaniklilik ve yasam memnuniyeti gibi bireysel ve
sosyal degiskenlerle iligkilendirerek ele almistir. Bu baglamda, kavramin bireylerin icsel

ozellikleri kadar sosyal ¢evreyle kurduklari etkilesim i¢inde sekillendigi goriilmektedir.

Saglik disiplini kapsaminda yiiriitiillen calismalarda gaslighting, gerceklik algisi,
psikolojik yaklagimlar ve feminist sosyal hizmet bakis1 ¢ercevesinde degerlendirilmistir. Bu
durum, gaslightingin yalnizca bireyin ruh saghigini etkileyen bir unsur degil, ayn1 zamanda
toplumsal cinsiyet temelli esitsizliklerin bir araci olarak da analiz edildigini gostermektedir.
Ozellikle feminist perspektifin yer aldigi calismada, gaslightingin kadinlarin  sosyal

konumlarin1 zedeleyen yapisal bir siddet bicimi olarak ele alindig1 anlagilmaktadir.

Psikolojik manipiilasyon kavrami, psikoloji disiplini i¢inde karanhik gl kisilik
ozellikleri baglaminda degerlendirilmis; boylece bu tiir manipiilatif davranislarin narsisizm,

makyavelizm ve psikopati gibi patolojik kisilik egilimleriyle iliskili oldugu vurgulanmaistir.

Edebiyat alaninda ise psikolojik manipiilasyon, roman karakterlerinin degerleri
baglaminda analiz edilmis ve kurmaca eserler lizerinden bu kavramin bireysel davranis ve

kisilik ¢oziimlemelerine nasil yansidigi gosterilmistir.

Duygusal manipiilasyon kavrami yalnizca iktisat disiplini icerisinde calisilmis olup,

tiketim slireci baglaminda degerlendirilmistir. Bu yaklasim, duygusal manipiilasyonun
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pazarlama ve reklam stratejileri icerisinde tliketicinin kararlarimi etkilemek amaciyla nasil
kullanildigin1 ortaya koymaktadir. Boylece duygusal manipiilasyonun yalnizca kisiler arasi
iligkilerde degil, ekonomik davraniglar {lizerinde de etkili bir ara¢ olarak islev gordiigii

anlagilmaktadir.

Yaymm yillarina bakildiginda, c¢alismalarin ¢ogunun 2024 yilina ait oldugu
goriilmektedir. Bu yogunluk, ilgili kavramlara yonelik akademik ilginin son déonemde arttigini

ve bu alanda giincel bir arastirma egiliminin olustugunu gdstermektedir.

“Gaslighting”, “duygusal manipiilasyon” ve “psikolojik manipiilasyon” anahtar
kelimeleriyle yapilan taramalarda, egitim veya egitim yOnetimi alaninda yiiriitilmis tez
caligmalarina ulasilamamistir. Bu durum, s6z konusu kavramlarin egitim bilimleri literatiiriinde

yeterince ¢alisiimadigini ya da farkli anahtar kelimeler ile ¢alisildigini gdstermektedir.
Diger Disiplinlerde Yapilan Tezlere Yonelik Bulgular

Tablo 3. Diger disiplinlerde yapilan tezler

Anahtar Disiplin Alam Tema, Kavram, Baglam Tez Yaymn Yih
Kelime Tiirii
Gaslighting Psikoloji Psikolojik belirti, Y.Lisans 2022

sosyodemografik 6zellikler
Gaslighting Psikoloji Olgek calismasi: Gaslightinge Y.Lisans 2024

maruz kalma 6lcegi

Gaslighting Giizel Sanatlar Sinematografik izdiisiim Y.Lisans 2024
Duygusal Psikoloji iliski doyum diizeyi, 6z sefkat Y.Lisans 2024
Manipiilasyon

Duygusal Psikoloji Benligin ayrimlagmasi, Y.Lisans 2023
Manipiilasyon duygusal degisim diizeyi

Duygusal Sosyoloji Toplumsal olaylar, Y.Lisans 2023
Manipiilasyon

sosyal iliskiler

Duygusal Isletme Y 6netimde hobo sendromu Y.Lisans 2020
Manipiilasyon
Duygusal Isletme Ahlaki zeka, rasyonel Doktora 2021
Manipiilasyon

karar alma
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Psikolojik Psikoloji Duygusal bagimlilik Y.Lisans 2024
Manipiilasyon

Psikolojik Kamu Yonetimi Sosyal medya istihbarati, Y.Lisans 2025
Manipiilasyon psikolojik savas

Psikolojik Tiirk Dili ve Edebiyati Karakter ve eylem degerleri Y.Lisans 2021
Manipiilasyon

Tablo 3 incelendiginde, gaslighting, duygusal manipiilasyon ve psikolojik
manipiilasyon kavramlarina yonelik yapilan tez ¢alismalarinin biiyiik 6l¢iide psikoloji (£=5)
disiplininde yogunlastig1 goriilmektedir. Bunun yani sira, isletme (f=2), kamu y6netimi (f=1),
sosyoloji (f=1), giizel sanatlar (f=1) ve Tiirk Dili ve Edebiyati1 (f=1) gibi disiplinlerde de sinirh

sayida calismaya rastlanmaktadir.

Psikoloji alaninda gaslighting kavrami, bireylerin psikolojik belirtileri  ve
sosyodemografik ozellikleriyle iliskilendirilmis, ayrica gaslightinge maruz kalmay1 6lgen bir
Olgek gelistirme ¢aligmasi yapilmistir. Bu yaklagim, psikolojik manipiilasyonun bireyin ruh
saglig1 lizerindeki etkilerine odaklanmakta ve Olciilebilir hale getirilmesi yoniinde bir egilimi

ortaya koymaktadir.

Gaslighting, giizel sanatlar alaninda ise sinematografik bir bakisla ele alinmistir. Bu
baglamda, kavramin toplumsal farkindalik ve gorsel sanatlar lizerinden estetik ve kiiltiirel
yansimalari analiz edilmistir. Bu disipliner gesitlilik, kavramin yalnizca klinik ya da bireysel

bir mesele degil, ayn1 zamanda kiiltiirel tiretimle de iligkili oldugunu ortaya koymaktadir.

Duygusal manipiilasyon, psikoloji alani i¢inde iliski doyumu, 6z sefkat, benligin
ayrimlasmasi ve duygusal degisim diizeyi gibi kisilik ve iligki temelli degiskenlerle ele
alimmistir. Bu yaklasim, bireyin i¢sel siiregleriyle sosyal iligkilerindeki dinamikler arasinda bir
etkilesim oldugunu gostermektedir. Sosyoloji alaninda yapilan calismada ise duygusal
manipiilasyon, toplumsal olaylar ve sosyal iligkiler baglaminda incelenerek daha makro

diizeyde degerlendirilmistir.

Isletme alaninda, duygusal manipiilasyonun ydnetim siireglerinde “hobo” sendromu ile
iliskisi irdelenmis; ayrica ahlaki zeka ve rasyonel karar alma gibi yonetsel degiskenlerle
baglantis1 incelenmistir. Bu durum, oOrgiitsel yapilar igerisinde manipiilasyonun karar alma

stireclerini ve liderlik davranislarini etkileyen 6nemli bir unsur oldugunu ortaya koymaktadir.
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Psikolojik manipiilasyon kavrami ise psikoloji alaninda duygusal bagimlilik baglaminda
degerlendirilmis ve bireyin 6zgiir iradesiyle iligkili duygusal baglarin somiiriiye acik yonleri
tartisilmigtir. Kamu yonetimi disiplini i¢inde yapilan ¢alisma ise bu kavrami sosyal medya
istihbarat1 ve psikolojik savas baglaminda ele alarak giincel dijital tehditlere kars1 sosyal-politik

farkindaligin 6nemine dikkat ¢ekmistir.

Son olarak, Tiirk Dili ve Edebiyat1 disiplininde psikolojik manipiilasyon, karakterlerin
eylem degerleri tizerinden incelenmis, boylece edebi metinler araciligiyla bireysel ve toplumsal
coziimlemelere katki sunulmustur.Genel olarak degerlendirildiginde, son bes yil i¢inde
ozellikle Yiksek Lisans diizeyinde bu kavramlara olan akademik ilginin artti§1 ve kavramlarin

farkl disiplinlerde ¢cok yonlii olarak ele alindig1 goriilmektedir.

SONUC

Tiirkiye’de gaslighting olgusunun egitim alanindaki akademik yansimalarina yonelik
elde edilen bulgular, gaslighting ve duygusal ve psikolojik manipiilasyon kavramlarina yonelik
akademik ilginin 6zellikle 2018 sonras1 belirginlestigini ve bu ¢calismalarin biiyiik 6l¢iide 6lgme
aract gelistirme, farkindalik olusturma ve Orgiitsel etkileri inceleme temelli oldugunu
gostermektedir. Egitim baglaminda yapilan g¢aligmalarin sinirli sayida oldugu, ancak okul
yOneticilerinin manipiilatif tutumlarinin 6gretmen 6zerkligi ve bagliligi iizerindeki etkilerini ele
alan Orneklerin dikkat cekici bulgular sundugu anlasilmaktadir. Negatif manipiilasyonun
ogretmenlerin orgiitsel bagliligin1 olumsuz etkiledigi, pozitif manipiilasyonun ise smirl

diizeyde olumlu etkiler yarattig1 belirlenmistir.

Ayrica, gaslightinge yonelik gelistirilen 6lgeklerin gecerlilik ve giivenirlik diizeylerinin
yiikksek olmasi, bu alandaki 6lgme ihtiyacin1 karsilamada onemli bir katki sunmaktadir.
Kuramsal diizeyde yapilan ¢aligmalar ise gaslightingin bireylerin psikolojik biitiinliiglinii
zedeleyen bir istismar bigimi oldugunu ortaya koyarak, konuya iliskin toplumsal farkindalik ve

onleme stratejilerine duyulan gereksinimi vurgulamaktadir.

Genel olarak, Tiirkiye’de gaslighting olgusuna yonelik egitim alanindaki ¢aligmalarin
yeni gelismekte oldugu, bu baglamda hem uygulamali hem de teorik diizeyde daha kapsamli
arastirmalara ihtiya¢ duyuldugu sonucuna ulasilmistir. Diger disiplinlerde yapilan makalelere
bakildiginda, gaslighting olgusunun 6zellikle psikoloji ve saglik alanlarinda yogunlastig1 dikkat
cekmektedir. Psikoloji disiplininde vyiiriitiilen arastirmalar, gaslightingi bireysel kisilik

ozellikleri ve sosyal etkilesim baglaminda ele alarak kavramin ¢ok boyutlu yapisina vurgu

Ozdemir, Sengiir, 2025 @% gk



Gaslighting Olgusu: Egitim Bilimleri Ozelinde Derleme Caligmast 115

yapmaktadir. Saglik alanindaki c¢alismalar ise, gaslightingi toplumsal cinsiyet temelli
esitsizliklerin bir yansimasi ve yapisal bir siddet bigimi olarak degerlendirmektedir. Bu durum,
kavramin yalnizca bireysel psikolojik etkilerle sinirli kalmayip toplumsal dinamiklerle de
iliskili oldugunu gostermektedir. Edebiyat ve iktisat disiplinlerinde yapilan smirli sayidaki
caligmalarda ise, gaslightingin sirasiyla kurmaca karakterlerin ¢oziimlemesinde ve tiiketici
davraniglari tizerindeki etkilerinde nasil ortaya ¢iktig1 analiz edilmistir. Ancak tiim bu bulgular,
gaslighting olgusunun egitim ya da egitim yonetimi baglaminda sistematik bigimde ele alindig1
bir ¢alismaya rastlanmadigini ortaya koymakta; bu da alan yazinda énemli bir bosluga isaret
etmektedir. Dolayistyla bu kavramin egitim disiplini ¢ergcevesinde incelenmesi, hem bireylerin
psikososyal gelisimi hem de okul ortaminda saglikli iligkilerin insas1 agisindan dikkate deger

bir gereklilik olarak degerlendirilmektedir.

Diger disiplinlerdeki makalelerin biiylik cogunlugunun son yillarda, 6zellikle 2024
yilinda yogunlastig1 goriilmektedir. Bu artis, gaslighting olgusu ve ilgili kavramlara yonelik
akademik ilginin giincel ve giderek artan bir egilim gosterdigini gostermektedir. Ayrica 2020,
2022 ve 2025 yillarina ait az sayidaki ¢alisma, kavramin farkli donemlerde farkli agilardan ele
alindigin1 ve arastirmacilar tarafindan farkli baglamlarda incelendigini ortaya koymaktadir. Bu
donemsel dagilim, konunun dinamik yapisina isaret ederken, literatiirdeki yakin zamanda
yasanan hareketlenmenin, gaslighting ve iliskili kavramlarin giderek daha fazla disiplinler aras1

dikkat cektigini gostermektedir.

Tez calismalarina yonelik bulgular incelendiginde, “gaslighting”, “duygusal
manipiilasyon” ve “psikolojik manipiilasyon” kavramlarimin agirlikli olarak psikoloji disiplini
icerisinde ele alindigi; bunun yam sira isletme, sosyoloji, kamu yOnetimi, giizel sanatlar ve
edebiyat gibi ¢esitli alanlarda da smirli sayida ¢alismanin bulundugu goriilmektedir. Bu
disiplinler arasi gesitlilik, s6z konusu kavramlarin bireysel, toplumsal ve orgiitsel boyutlarda
cok yonlii bicimde incelendigini gostermektedir. Ancak yapilan taramalarda, bu kavramlara
iligkin egitim ya da egitim yOnetimi alaninda yiriitiilmiis bir tez ¢aligmasina ulasilamamustir.
Bu durum, ilgili kavramlarin egitim bilimleri literatiiriinde heniiz yeterince goriiniir olmadigini
ve bu alanda yapilacak galismalara ihtiyag duyuldugunu diisiindiirmektedir. Ozellikle egitim
ortamlarinda yasanabilecek oOrtiik manipiilasyon bigimlerinin anlasilmasi ve Onlenmesine

yonelik arastirmalar, hem kuramsal hem de uygulamali diizeyde katki saglayabilir.

Tez calismalarina iliskin incelemede, “gaslighting”, “duygusal manipiilasyon” ve

“psikolojik manipiilasyon” kavramlarinin farkl: disiplinlerde ele alindigi, en fazla ilginin 2024
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yilinda yogunlastigi goriilmiistir. Bu durum, kavramlara yonelik akademik ilginin son
donemde arttigin1 gostermektedir. Ancak egitim ve egitim ydnetimi alaninda bu konularda
sistematik calismalarin bulunmamasi alandaki 6nemli bir boslugu isaret etmektedir. Bu
nedenle, egitim ortamlarinda bu kavramlarin etkilerini anlamaya ve onlemeye yonelik

arastirmalarin yapilmasi hem teorik hem uygulamali agidan gereklidir.
ONERILER

Bu caligmanin bulgulari, gaslighting olgusunun egitim alaninda heniiz yeterince ele
almmadigmmi ve hem arastirma hem de uygulama diizeyinde somut adimlara ihtiyag
duyuldugunu gostermektedir. Gelecekte yapilacak arastirmalarda gaslighting ve duygusal
manipiilasyonun 6gretmen, yonetici ve dgrenci etkilesimleri tizerindeki etkileri nitel, nicel veya
karma yontemlerle incelenmelidir. Ozellikle okul ortamlarinda psikolojik giivenlik, drgiitsel
adalet ve liderlik tarzlariyla iliskisini ortaya koyan ampirik ¢aligmalar alana 6nemli katki

saglayacaktir.

Egitim uygulamalar1 agisindan, okul yoneticileri ve 0gretmenler icin diizenlenecek
hizmet i¢i egitimlerde manipiilasyon ve gaslighting davranislarinin taninmasi, fark edilmesi ve
onlenmesine yonelik iceriklere yer verilmelidir. Okullarda psikolojik giivenligi esas alan, acik
iletisimi destekleyen ve giic dengesizliklerinden dogan istismar bigimlerini Onleyici
mekanizmalar olusturulmalidir. Rehberlik ve psikolojik danigma birimlerinin bu konuda

destekleyici rol iistlenmesi, ¢alisanlarin ve 6grencilerin farkindaligini artiracaktir.

Politika diizeyinde ise Milli Egitim Bakanlig1 ve ilgili kurumlar, egitim ortamlarinda
psikolojik istismart 6nlemeye yonelik agik tanimlar, bildirim ve yaptirim siirecleri iceren
diizenlemeler yapmalidir. Okul yéneticilerinin atanma ve degerlendirme siireclerine etik
liderlik, psikolojik giivenlik ve gii¢ kullanim1 konularinda dlgiitlerin dahil edilmesi, kurumsal
diizeyde saglikli bir okul ikliminin olusturulmasina katki saglayacaktir. Bu Oneriler, egitim
kurumlarinda gaslighting ve benzeri davraniglarin erken fark edilmesi ve dnlenmesi yoniinde

uygulanabilir, ger¢cek¢i adimlar sunmaktadir.
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Abstract

The media plays a central role in shaping social structures, reinforcing cultural meanings, and
influencing individuals’ perceptions through the production and dissemination of information.
Media content guides public priorities, frames social issues, and shapes opinion, making
adherence to impartiality, accuracy, and reliability essential for fostering social trust.
Transparent and consistent reporting strengthens confidence in both media institutions and the
broader social order, as declining trust can undermine social solidarity and institutional
legitimacy. This study therefore examines the role of the media in promoting societal trust,
based on teachers’ perspectives. This study employed a phenomenological approach, a
qualitative research method. The participants consisted of 17 social studies teachers working in
secondary schools. Data were collected using a semi-structured interview form, which was
developed by the researcher based on expert feedback. Based on the data obtained from the
study, teachers perceive the media as having a dual impact on societal trust. While traditional
media is seen as promoting transparency, awareness, solidarity, and public oversight, social
media is often viewed as undermining trust through misinformation, polarization, and biased or
unregulated content. These findings underscore the complex role of media in both supporting
and eroding public confidence and social cohesion.

Introduction

The interaction between society and media is profound, and the effects of media on
social life are increasingly evident in contemporary contexts. Media serves not only as a mirror
of societal structures, functions, and values but also as an active force in shaping cultural
perceptions and cognitive patterns. Advances in technology have significantly altered how
individuals obtain information, fostering a broader range of intellectual perspectives. From the
invention of the printing press to the widespread use of smartphones, technological innovations
have been swiftly integrated into social life and have played a crucial role in the transformation
of communication practices. Whereas communication in earlier periods depended largely on
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visual representations and printed texts, modern societies now enable immediate access to vast
amounts of information through digital networks. (Pandey & Singh, 2017; Zafer & Vardarlier,
2019). At the same time, the internet is blurring the boundaries between global and local
contexts, creating new opportunities for communication and interaction. It is fundamentally
transforming how individuals, institutions, and communities organize their daily activities and
manage their affairs. This shift allows a growing number of tasks to be conducted through
online platforms, substantially reducing the spatial and temporal limitations of social,
economic, and cultural practices. Consequently, the internet not only reshapes communication
tools but also profoundly influences daily routines, patterns of social interaction, and access to
information. (Demircioglu, 2017; Denizci, 2009; Ekici, 2023a; Kocoglu vd., 2023; Kogoglu
vd., 2025; Vatansever Deviren & Yildiz, 2014).

The media performs its roles of informing, educating, and entertaining society not only
through the internet but also via various other communication channels. Print media, such as
newspapers, magazines, and books, cater to specific audiences, while electronic media reaches
much broader populations. Television and radio, for example, provide current information and
help individuals analyze and understand events. Television, by combining visual and auditory
elements, offers viewers more comprehensive information. Programs and news from different
regions of a country are disseminated to large audiences through television. Although initially
developed for educational purposes, television has gradually expanded its functions to include
both informing and entertaining society. Today, it has become an essential part of daily life,
attracting viewers with a diverse range of content, including news, series, films, reality shows,
sports, and music programs. (Pandey & Singh, 2017; Unal, 2021; Wangermee, 1977; Zavalsiz
& Soydas Dagc1, 2019). In addition, television advertisements capture the attention of
individuals across various age groups and play a significant role in shaping consumption habits
and enhancing the effectiveness of marketing strategies. Advertisements not only promote
products or services but also influence consumer preferences and stimulate demand. The
magnitude of this influence is reflected in the high costs associated with broadcasting
advertisements on a per-second basis, making the advertising budget a key indicator of the
potential impact on the target audience. Furthermore, distributing advertisements across
multiple media platforms extends their reach and strengthens their capacity to shape consumer
behavior (Giighan, 1989; Giiz, 2000; Yavuz, 2021).

Additionally, as an integral component of the media, radio operates as an auditory
medium with the capacity to reach audiences across extensive geographic regions.. Unlike
visual media, radio engages listeners’ imaginations, fostering the development of mental
visualization and interpretive skills. This characteristic makes radio an accessible medium that
reaches not only urban populations but also communities in rural areas with limited
infrastructure. Rural residents can stay informed about current events and practical knowledge
related to agriculture, forestry, and small-scale industry through radio broadcasts, receiving
regular updates on topics such as weather conditions, market trends, and public announcements.
Such information plays a crucial role in enabling rural populations to plan production processes
more effectively and adapt their daily activities to prevailing conditions. In this way, radio
serves as an efficient communication tool that raises social awareness, informs, and guides large
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audiences in a cost-effective and timely manner. It can be argued that radio plays a key role in
shaping public opinion, transmitting cultural values, and supporting the participation of rural
communities in social life (Pandey & Singh, 2017; Se¢im, 2017; Seyhanlioglu, 2019).

The media is widely regarded as a powerful agent in shaping social structures,
reinforcing cultural meanings, and influencing individuals’ perceptions of the world, due to its
central role in the production, dissemination, and circulation of information. The content
conveyed through mass media tools helps determine individuals’ priorities regarding current
affairs, guides the interpretation of social issues, and contributes to the formation of public
opinion. In this context, the media’s adherence to principles of impartiality, accuracy, and
reliability is a crucial factor in fostering social trust. Consistent and transparent presentation of
information significantly strengthens individuals’ confidence not only in media institutions but
also, more broadly, in the social order. This is particularly important because a decline in social
trust can weaken solidarity among individuals, and diminished confidence in institutions may
pose serious challenges to the maintenance of social stability. Therefore, this study aims to
determine the role of the media in fostering an environment of trust within society based on
teachers’ opinions. Within this framework, the study seeks to answer the following questions:

Why is it important to establish a climate of trust within society?

What factors hinder the establishment of a climate of trust within society?

What is the role of the media in society?

What is the impact of the media on the establishment of a climate of trust within society?

METHOD
Research Model

Consistent with the aims of the study, this research was carried out using a qualitative
research approach that seeks to examine and interpret social phenomena and events within their
natural and contextual settings. Qualitative inquiry prioritizes the individual by emphasizing
personal emotions, perspectives, and lived experiences in order to conceptualize social life as
an integrated whole, while also offering interpretive insights into social change and emerging
processes. In this study, a phenomenological design, one of the established qualitative research
traditions, was employed. Phenomenology centers on understanding how individuals interpret
their lived experiences and how these experiences are transformed into conscious meaning at
both personal and collective levels. From this perspective, phenomenological research provides
an in-depth understanding of the consequences of lived experiences and elucidates how
experience-based perceptions shape individuals’ behaviors (Ersoy, 2017; Patton, 2014;
Yildirim & Simsek, 2011).

Participants
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The study sample comprises 17 Social Studies teachers employed in secondary schools.
In selecting the participants, criterion sampling, a type of purposeful sampling, was utilized. In
accordance with the aims of the research, teachers responsible for teaching Social Studies a
discipline that integrates knowledge from multiple fields and is primarily oriented toward
fostering active and responsible citizenship were included in the study. Detailed information

regarding the demographic characteristics of the participating teachers is provided in Table 1.
Table 1.

Demographic Characteristics of Participating Teachers

Participating
Demographic Characteristics

n %

Female 10 59
Gender

Male 7 41

30 or less 3 18
Age Between 31-40 10 59

41 and above 4 23

1-5 year(s) 1 6

6-10 years 4 23
Professional Seniority

11-15 years 10 59

16 and above 2 12

Bachalor’s Degree 15 88

Educational Level
Master Degree 2 12

As shown in Table 1, the gender distribution of the participating teachers reveals that
59% are female and 41% are male. Regarding age, 18% of the participants are aged 30 or
younger, 59% are between 31 and 40 years old, and 23% are aged 41 and above. In terms of
professional experience, 6% of the teachers have 1-5 years of service, 23% have 6-10 years,
59% have 11-15 years, and 12% have 16 years or more of professional experience. With respect
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to educational attainment, 88% of the participants hold a bachelor’s degree, while 12% have

completed postgraduate studies.
Data Collection Tools

To explore Social Studies teachers’ perspectives on the role of media in fostering a
climate of trust within society, a semi-structured interview form developed by the researcher
and comprising two sections was utilized. The first section provided explanatory guidelines for
the administration of the form and included items designed to collect participants’ demographic
information. The second section consisted of five open-ended questions formulated by the
researcher, informed by the relevant literature, to elicit teachers’ views on the contribution of
media to the development of social trust. The research process commenced with the
establishment of a theoretical framework, followed by the development of interview questions
grounded in an extensive review of the literature. The appropriateness of the questions in
relation to the aims of the study was evaluated through consultation with four academics
specializing in Social Studies education. Revisions were made in accordance with expert
feedback, and the validity and reliability of the semi-structured interview form were thereby

ensured.
Data Analysis

In this research, a semi-structured interview form was employed to examine Social
Studies teachers’ perceptions of the role of media in establishing a climate of trust within
society. The data obtained from the interviews were analyzed using content analysis, a
qualitative data analysis technique. To enhance the depth and transparency of the analysis,
selected excerpts from participants’ statements were incorporated through direct quotations.
During the analytical process, participants’ responses were initially reviewed in detail, and
subcodes were generated accordingly. To ensure confidentiality, participants were anonymized
and identified using codes such as (Teacher1) T1, T2, ...T17. As individual responses could be
associated with more than one subcode, each subcode was assigned a distinct identifier. All
subcodes were derived directly from the teachers’ statements. Following the formation of
subcodes, themes were constructed using an inductive approach. After the initial coding and
theme development were completed, a two-week interval was observed, after which the data
were recoded. The results of the second coding were compared with those of the first to identify
potential discrepancies, thereby enhancing the reliability of the analysis.

Ethical considerations

Throughout this study, strict adherence to ethical principles was maintained to ensure
the integrity and credibility of the research. In line with this commitment, all procedures were
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conducted in full compliance with the “Higher Education Institutions Scientific Research and
Publication Ethics Directive.” It is important to emphasize that no actions were undertaken that
would violate any provisions outlined under the section “Actions Against Scientific Research
and Publication Ethics.”

Ethical Review Board: Dicle University Social Sciences and Humanities Scientific
Research and Publication Ethics Committee
Date of Ethics Review Decision: 04.09.2020
Ethics Assessment Document Issue Number: 84622
FINDINGS
Views on the Importance of Creating an Environment of Trust Within Society
To examine teachers’ perspectives on the significance of fostering a trust-based

environment in society, they were asked the question “Why is it important to establish a climate
of trust within society?”. The corresponding responses are presented in Table 2.

Table 2.

Why is it important to establish a climate of trust within society?

Sub Themes Participating f
Strengthening social networks and ties T1,1T2,T3,T4,T6,T8,T9 7
Fostering cooperation and social solidarity T10,T12,T14,T16 4
Ensuring economic and institutional T5,T13,T15 3
stability

Promoting social peace and justice 17,T17 2
Enhancing individual and societal well- T11 1
being

An analysis of Table 2 demonstrates that teachers offered diverse perspectives in
response to the question “Why is it important to establish a climate of trust within society?”
posed to participants. The findings indicate that participants described this issue primarily in
terms of strengthening social networks and ties (f:7), fostering cooperation and social solidarity
(f:4), ensuring economic and institutional stability (f:3), promoting social peace and justice
(f:2), enhancing individual and societal well-being (f:1).

Selected responses to the question “Why is it important to establish a climate of trust
within society?” are presented below:
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“A trusting environment promotes open and sincere communication. Social trust nurtures
friendly, neighborly, and professional connections, which in turn strengthens community ties.”
(T2)

“When people live in a secure society, they feel protected and supported, which improves their
overall well-being. Strong trust between members of a community encourages social
engagement and increases individual efficiency.”(T11)

“Trust also plays a key role in the success of collaborative efforts and community projects.
During emergencies or crises, societies with a strong culture of trust are quicker to show mutual
support and solidarity.”(T14)

Overall, the findings suggest that teachers perceive the establishment of a climate of trust
as a multidimensional construct that underpins social cohesion. The prominence of
strengthening social networks and ties indicates that trust is viewed primarily as a social
resource that facilitates interconnectedness and mutual support. Additionally, the emphasis on
cooperation, solidarity, and institutional stability highlights the role of trust in sustaining
collective action and functional social systems. Although less frequently mentioned, references
to social justice, peace, and well-being suggest that trust is also associated with broader
normative and quality-of-life outcomes within society.

Views on factors that may hinder the establishment of an environment of trust in society

To examine teachers’ perspectives on the factors that may impede the establishment of a
trust-based environment in society, they were asked the question “What factors hinder the
establishment of a climate of trust within society?” The corresponding responses are presented
in Table 3.

Table 3.

Views on factors that may hinder the establishment of an environment of trust in society

Sub Themes Participating f
Corruption and injustice T2,T3,T5T9 4
Crime and security vulnerabilities T1,T4,T11,T15 4
Social inequality and discrimination T5,T10,T16 3
Low levels of social participation T6,T14 2
Economic crises and uncertainty T12,T13 2
Media  influence and  perception T8 1
management

Communication gaps and information T7 1
pollution
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An analysis of Table 3 demonstrates that teachers offered diverse perspectives in
response to the question “What factors hinder the establishment of a climate of trust within
society?” posed to participants. The findings indicate that participants described this issue
primarily in terms of corruption and injustice (f:4), crime and security vulnerabilities (f:4),
social inequality and discrimination (f:3), low levels of social participation (f:2), economic
crises and uncertainty (f:2), media influence and perception management (f:1), communication
gaps and information pollution (f:1).

Selected responses to the question “What factors hinder the establishment of a climate of
trust within society?” are presented below:

“Corruption within government institutions undermines citizens' trust in both the authorities
and in one another. In societies where justice is unevenly applied, people tend to become more
suspicious and distrustful.”(T3)

“In areas with high rates of crimes like theft and fraud, it becomes difficult for individuals to
trust each other. Unsafe environments also reduce participation in social life and weaken
personal relationships.”(T15)

“False or misleading information can generate fear and distrust among people. Exaggerated
rumors shared on social media contribute to a climate of suspicion and uncertainty within
society.”(T8)

The findings indicate that teachers conceptualize barriers to a climate of trust largely
through structural and systemic challenges. The prominence of corruption, injustice, and
security-related concerns suggests that trust is perceived as highly sensitive to failures in
governance and public safety. Moreover, the identification of social inequality, limited civic
participation, and economic instability underscores the role of social and economic conditions
in shaping trust. Although less frequently mentioned, issues related to media influence,
perception management, and communication gaps point to the growing impact of information
environments on trust formation, highlighting the complexity and multidimensional nature of
trust within society.

Views on the Social Role of the Media

To examine teachers’ perspectives regarding the social role of the media, they were posed
the question “What is the role of the media in society?”. The corresponding responses are
presented in Table 4.

Table 4.

Views on the Social Role of the Media

Sub Themes Participating f

Maintaining awareness of current events  T2,T4,T7,T8,T11,T13 6
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Establishing shared understanding T3, T10,T17 3
Communicating cultural values T1,T12,T16 3
Facilitati_ng the exchange of diverse T6,T14 2
perspectives

Delivering educational content T9,T15 2
Promoting social justice T5 1

An analysis of Table 4 demonstrates that teachers offered diverse perspectives in
response to the question “What is the role of the media in society?” posed to participants. The
findings indicate that participants described this issue primarily in terms of maintaining
awareness of current events (f:6), establishing shared understanding (f:3), communicating
cultural values (f:3), facilitating the exchange of diverse perspectives (f:2), delivering
educational content (f:2), promoting social justice (f:1)

Selected responses to the question “What is the role of the media in society?” are
presented below:

“The media plays a key role in providing people with information about political, economic,
and social events. Regular news and updates act as important tools that help citizens make well-
informed choices.”(T7)

“Television shows, movies, and other programs create shared experiences by reflecting societal
values, helping people find common ground.”(T10)

“Investigative reporting supports social justice by revealing corruption and unfair practices.
Additionally, the media strengthens accountability by monitoring the actions of leaders and
institutions.”(T5)

The findings suggest that teachers primarily perceive the media as a central mechanism for
information dissemination and meaning-making within society. The emphasis on staying
informed about current events highlights the media’s foundational role in supporting public
awareness, while references to shared understanding and cultural transmission underscore its
function in shaping collective norms and social cohesion. Additionally, the recognition of the
media’s role in facilitating diverse viewpoints and providing educational content reflects its
potential to contribute to democratic dialogue and lifelong learning. Although mentioned less
frequently, the association with social justice indicates an acknowledgment of the media’s
normative responsibility in advocating for equity and fairness within society.

Views on the media's influence on creating an environment of trust within society

To examine teachers’ perspectives on the media’s role in fostering a trust-based
environment in society, they were asked the question “What is the impact of the media on the
establishment of a climate of trust within society?”. The corresponding responses are presented
in Table 5.
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Table 5.

Views on the media's influence on creating an environment of trust within society

Sub Themes Participating f
Ensuring information dissemination and T1,T3 2
transparency
Promoting social awareness and T4,T6 2

consciousness
Strengthening solidarity and social cohesion T8 1
Positive impact

Facilitating public ~ oversight and T2 1
accountability

Dissemination of misinformation and T57T10,T13 3
manipulative content

Fostering polarization and societal T9,T14,T16 3
prejudice
Overemphasis on negative events in T7,T11,T15 3

Negative impact )
media coverage

Rapid and unregulated information T12,T17 2
sharing on social media platforms

An analysis of Table 5 demonstrates that teachers offered diverse perspectives in
response to the question “What is the impact of the media on the establishment of a climate of
trust within society?” posed to participants. The analysis revealed that some participants
perceived the media as having a favorable influence on the formation of trust in society, and
their views were grouped into the following sub-themes: ensuring information dissemination
and transparency (f:2), promoting social awareness and consciousness (f:2), strengthening
solidarity and social cohesion (f:1), facilitating public oversight and accountability (f:1).
According to Table 5, some participants’ responses suggested that social media exerts a
negative influence on the formation of trust within society, and these responses were grouped
under relevant sub-themes: dissemination of misinformation and manipulative content (f:3),
fostering polarization and societal prejudice (f:3), overemphasis on negative events in media
coverage (f:3), rapid and unregulated information sharing on social media platforms (2).

Selected responses to the question “What is the impact of the media on the establishment
of a climate of trust within society?” are presented below:
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“Investigative journalism promotes justice and trust in society by uncovering corruption and
exposing unfair practices. By holding institutions accountable, the media also helps strengthen
citizens’ confidence in the social system.”(T2)

“Media campaigns raise awareness and encourage people to act more considerately and safely
toward one another. Educational programs and documentaries further support a trusting
environment by promoting shared social values.”(T6)

“Inaccurate or exaggerated news can create fear and suspicion, undermining the environment
of trust. Misleading content may decrease people’s confidence in both each other and in societal
institutions.”(T13)

The findings suggest that teachers perceive the media as having a dual role in shaping
societal trust. Traditional media is seen as contributing positively by promoting transparency,
social awareness, and cohesion, whereas social media is perceived to undermine trust through
the spread of misinformation, societal polarization, and the rapid circulation of unregulated or
negative content. This underscores the complex and ambivalent influence of media on trust
within society.

CONCLUSION, DISCUSSION AND RECOMONDATIONS

Discussion and Conclusions Regarding the Importance of Creating an Environment of
Trust in Society

The findings reveal that teachers hold diverse perspectives regarding the importance of
establishing a climate of trust within society. Participants most frequently highlighted the role
of trust in strengthening social networks and ties, suggesting that relational connections are
considered fundamental for societal cohesion. In addition, trust was associated with fostering
cooperation and social solidarity, supporting economic and institutional stability, and
promoting social peace and justice. Although less frequently mentioned, enhancing individual
and societal well-being was also recognized as an outcome of trust. Collectively, these results
underscore that trust is perceived as a multidimensional construct, essential not only for social
interaction but also for the stability, fairness, and overall functioning of society. Tiirkkahraman
and Tutar (2009) define society as a comprehensive social system and a network of relationships
in which different groups and cultural elements come together. At the core of social life lies
individuals’ trust in one another and their sense of community. In this context, social cohesion
and harmony are critical to the sustainability of society. Social trust primarily begins with
mutual trust between individuals and is further reinforced by trust in institutions at the national
level. This trust extends beyond interpersonal relationships, fostering an environment of mutual
confidence not only within national borders but also in interactions with other societies and
states. Therefore, trust and solidarity form the foundation of social unity and cooperation,
playing a vital role in maintaining peace and coexistence. Social trust requires not only strong
interpersonal relationships but also the consistent and harmonious functioning of a society’s
production structures, institutions, and values, thereby minimizing contradictions and
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inconsistencies on fundamental issues (Basak, 2010; Bjernskov & Voigt, 2014; Ekici, 2023a;
Giines, 2021).

Discussion and Conclusions Regarding Factors Impeding the Establishment of Trust in
Society

The findings indicate that teachers perceive multiple factors as hindering the establishment
of a climate of trust within society. Corruption and injustice, along with crime and security
vulnerabilities, were most frequently cited, highlighting the impact of governance and public
safety on societal trust. Social inequality and discrimination, as well as low levels of civic
participation, further reflect structural and social barriers that limit trust-building. The
fundamental cause of social inequality is the exposure of individuals to injustices based on
factors such as race, religion, gender, or income; in societies where justice cannot be ensured,
this weakens trust among individuals. Similarly, corruption undermines social trust at both the
state and civil society levels, threatening economic and political stability and disrupting social
harmony. Therefore, strengthening social trust, reducing inequalities, and effectively combating
corruption are vital for the stability and well-being of society (Berkmann, 1988; Isik, 2021;
Sahin; 2005; Yildirim Aykurt, 2020).

Furthermore, the research results indicate that economic crises and uncertainty also act as
hindering factors, and they emphasize the role of stability in fostering trust among members of
society. Less frequently mentioned issues, such as media influence, perception management,
and communication gaps, suggest that information environments can either support or
undermine trust. Because the media has the power to influence individuals’ thoughts and
behaviors, it can also have negative effects on social life. While the media should contribute to
the formation of public opinion, it can sometimes distort perceptions and undermine democratic
processes through biased or manipulative content. The organized structure of the media and its
methods of content production can give rise to problems such as misinformation and
polarization in political and social life. In this context, the media can become more than a mere
channel for information and communication; when used improperly or inadequately, it can
become a tool that threatens social trust and the functioning of democracy (Ekici, 2023a;
Goneng, 2005; Palabiyikoglu, 1997; Sim, 1996; Zorlu, 2016). Overall, these results underscore
the complex and multidimensional challenges involved in cultivating a trustworthy social
climate.

Discussion and Conclusions on the Social Role of the Media

The findings suggest that teachers view the media as playing a multifaceted role in society.
Participants most frequently emphasized the media’s function in keeping individuals informed
about current events, highlighting its central role in maintaining public awareness. In addition,
the media was associated with establishing shared understanding, communicating cultural
values, and facilitating the exchange of diverse perspectives, reflecting its contribution to social
cohesion and dialogue. The provision of educational content and the promotion of social justice,
although less frequently mentioned, indicate that the media is also seen as a tool for learning
and ethical engagement. Collectively, these responses underscore the media’s significance as
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both an informational and normative institution that shapes societal knowledge, values, and
interactions. According to Pembecioglu et al. (2021), the media serves as a crucial tool for both
individuals and societies by not only presenting events and content but also by producing
meaning and emotion. Through the media, individuals are able to witness numerous events that
they would not have the opportunity to experience directly in their daily lives, as well as share
their own experiences with others. In this process, the media goes beyond the mere transmission
of information; by combining linguistic elements with visual components, it significantly

shapes individuals’ emotional and perceptual worlds (Okur Berberoglu, 2013; Pembecioglu et
al.,2021; Zorlu, 2016).

Discussion and conclusions on the media’s impact on social trust

The findings indicate that teachers perceive the media as having a dual impact on the
establishment of a climate of trust within society. Some participants emphasized the positive
role of media, highlighting its functions in promoting transparency, disseminating information,
raising social awareness, strengthening solidarity, and facilitating public oversight. Conversely,
social media was frequently identified as a potential barrier to trust, due to the spread of
misinformation, polarization, biased coverage of negative events, and the rapid circulation of
unregulated content. These results underscore the complex and ambivalent influence of media,
suggesting that while it can support societal trust, it also carries risks that may undermine public
confidence and social cohesion. Based on these findings, it can be concluded that the media’s
influence on social trust is not confined to positive outcomes; it may also produce effects that
weaken trust. In particular, the largely unregulated nature of social media allows false or
incomplete information to spread rapidly to broad audiences, thereby diminishing individuals’
trust in both media organizations and social institutions or actors. Concerns regarding the
accuracy and credibility of information foster skepticism and uncertainty among the public,
rendering social trust increasingly fragile. Moreover, the one-sided, biased, or sensationalized
portrayal of negative events intensifies polarization among social groups and undermines the
possibility of achieving consensus based on shared values. The widespread circulation of
polarizing discourse and ethically problematic content further shapes negative perceptions of
both institutions and individuals, posing a threat to social cohesion. In this context, the
inadequacy of regulatory mechanisms complicates efforts to restore trust within the public
sphere. Although the media has the potential to function as a significant agent in fostering social
trust (Akram & Kumar, 2017; Amedie, 2015; Bigen Aras & Colaklar; 2015; Ekici, 2023a; Hang,
2024), it also entails considerable risks that may erode public confidence and social bonds if
not governed in a careful and responsible manner, particularly in light of the structural and
content-related challenges associated with social media (Akram & Kumar, 2017; Ahmed &
Sharma, 2023; Bas & Diktas, 2020; Ekici, 2023b; Hang, 2024). Regarding social media,
Harchekar (2017) notes that although rapid information sharing has certain positive aspects,
social media can also contribute to depression by encouraging the formation of false identities
and superficial relationships. This dynamic fosters a heightened sense of distrust among
individuals in society. Similarly, Akram and Kumar (2017) emphasize the negative effects of
social media, noting that young people becoming targets of cyberbullying, the intimidation of
others through fake accounts, and the hacking of personal information all undermine trust
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between individuals. In addition, social media addiction hampers the productive use of time,
leading to the neglect of social and personal responsibilities, while online risks such as fraud
and deception further reinforce suspicion and distrust across society.

Another negative impact of the media is its transformation of violence into a form of visual
entertainment, particularly through television and online games. The frequent presentation of
such content not only leads people to perceive violence as a part of daily life but also weakens
trust among individuals in society. The portrayal of violent behavior as models in TV series,
films, cartoons, and digital games encourages children and young people to identify with these
characters and adopt violence as a normal way to solve problems. The media's continuous
broadcasting of violent content, driven by viewership and profit, increases the likelihood
‘especially among young people' of using violence as a means to achieve goals. This, in turn,
contributes to a decline in social trust and fosters an atmosphere of distrust in relationships
(Diktas & Uztemur; 2016; Palabiyikoglu, 1997; Sim, 1996; Zorlu, 2016).

Based on the findings, several strategies can be recommended to enhance societal trust.
First, initiatives should focus on strengthening social cohesion, reducing corruption and
inequality, and promoting greater civic participation. Second, media literacy programs should
be expanded to help individuals critically evaluate information and identify misinformation.
Third, media platforms should be leveraged to promote transparency, social awareness, and
accountability. Finally, monitoring and regulating social media content can help mitigate
polarization, the spread of false information, and biased reporting. Together, these measures
can contribute to building a more trustworthy and cohesive society.
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Abstract

This study examines gender differences in happiness, nature of work, and job
satisfaction in Japanese society, utilizing data from the 2023 National Employment Status Panel
Survey. Despite Japan's slight improvement in the Global Gender Gap Index, ranking 118th out
of 146 countries in 2024, significant challenges persist in achieving gender equality, particularly
in economic participation and political representation. Analysis of survey responses from
55,807 participants revealed significant gender disparities in happiness and life satisfaction.
males reported higher levels of happiness, while females demonstrated greater life satisfaction,
suggesting a complex interplay between gender roles and subjective well-being in Japanese
society. Further investigation into the nature of work and job satisfaction uncovered notable
gender differences across multiple dimensions. females reported higher levels of engagement
in work that influenced others, greater autonomy in decision-making, and a more positive
outlook on future career prospects. Conversely, males exhibited higher satisfaction with
workplace relationships and enthusiasm for their work. A critical finding of this study is the
tendency for females to be assigned or hired for monotonous and less rewarding jobs, which
are often low-paid. This, coupled with the greater burden of household responsibilities,
contributes to lower levels of happiness and motivation for work among females. The study
suggests that this lack of motivation may partly explain Japan's low female political
participation and the persistent gender gap in leadership roles. The research highlights a
concerning trend where females appear to accept the limitations of their roles without aspiring
for systemic change, potentially contributing to lower levels of political engagement and
reluctance to advocate for greater gender parity in leadership and policymaking roles.  These
findings underscore the need for structural reforms to enhance economic and political
participation and inspire females to engage more actively in societal change. The study
contributes to the growing body of research on gender dynamics in the Japanese labor market
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and provides valuable insights for policymakers and organizations striving to create more
equitable work environments and close the persistent gender gap in Japanese society.

Keywords: Gender Differences, Happiness, Nature of Work, Job Satisfaction

1. Introduction

The Global Gender Gap Index (GGGI), published annually by the World Economic
Forum, measures gender parity across four key dimensions: Economic Participation and
Opportunity, Educational Attainment, Health and Survival, and Political Empowerment. The
index is calculated using a ratio of female to male values, with a score of 1 indicating parity
and 0 indicating complete inequality. In the 2024 report, Japan ranked 118th out of 146
countries, slightly improving from its 125th position in 2023(Tablel) [1][2]. Despite this
advancement, Japan continues to face significant challenges in achieving gender equality,
particularly in the areas of economic participation and political representation.

Tablel: Japan's Rankings in the Global Gender Gap Index (2023 vs. 2024)

Dimension 2023 Rank — 2024 Rank
Overall 125th — 118th
Economic Participation 123rd — 120th
Political Empowerment 138th — 113th
Educational Attainment 47th — 72nd
Health and Survival 59th — 58th

1.1. Economic Participation and Opportunity

Despite a slight improvement in the overall ranking, Japan remains low in terms of
economic participation and opportunity, ranking 120th. The labour force participation rate for
female stands at 76.8%, an increase from previous years, yet the gender gap in leadership roles
remains substantial. The gender parity score for senior positions is only 17.1%, indicating that
approximately five out of six leadership positions are held by male. Furthermore, the estimated
earned income score is 58.3%, reflecting persistent wage disparities between male and female.
Although there has been progress since 2016, the score is still 2.6 points below the highest value
recorded in 2015, highlighting the need for further efforts to close the economic gender gap.

1.2.Political Empowerment

Japan's ranking in political Empowerment improved significantly from 138th in 2023 to
113th in 2024. This progress is largely attributed to an increase in the proportion of female in
ministerial positions, from 8% in 2023 to 25% in 2024, raising the parity score to 33.3%.
However, the representation of female in the national parliament remains low at 11.5%, and the
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overall political Empowerment score is only 11.8%. These figures suggest that, despite recent
gains, Japan still lags far behind other developed nations in political gender equality.

1.3. Educational Attainment

Japan has achieved near gender parity in educational achievement, with a score of
99.3%. Literacy rates and secondary education enrolment rates are nearly equal for males and
females. However, according to the Ministry of Education, Culture, Sports, Science and
Technology's "Basic School Statistics™ (2023), the university enrolment rate is higher for males,
at 53.4% for females and 59.7% for males. As a result, Japan's ranking drops significantly from
47th in 2023 to 72nd in 2024, indicating potential problems in maintaining this balance and
suggesting that further attention is needed to ensure sustainable gender equality in education.

1.4. Health and Survival

In terms of health and survival, Japan ranks 58th, showing little change from its 2023
ranking of 59th. While gender disparity in this area is not as pronounced as in others, the
stagnation in this ranking suggests a need for continuous monitoring and targeted policies to
maintain and improve gender parity in health outcomes.

2. Methodology
2.1.Previous Research and Purpose of This Paper

Japan's 2024 GGGI ranking of 118th reflects modest progress but also highlights
persistent challenges in achieving gender equality. Although improvements have been made in
political representation, significant disparities remain in economic participation and
opportunity, as well as in political Empowerment. Educational Attainment, while close to
parity, requires ongoing vigilance to prevent future regression. Addressing these issues is
crucial for Japan to foster a more equitable society and leverage the full potential of its
population.

Concerning economic participation, wage disparity is often pointed out as a problem
(Hara, 2022) (Shibayama, 2020) (Onozuka, 2016) (Chiang, 2014) (Abe, 2010) [3][4] [5] [6]
[7]. Figure 1 shows a graph based on the Basic Survey on Wage Structure by the Ministry of
Health, Labor and Welfare [8]. In Japan, the Equal Employment Opportunity Law was enacted
in 1985. Although this law aims to achieve gender equality, looking at the wage disparity graph,
it shows that it has had little effect.

In addition, according to Xepoleas et al. (2020), female surgeons in Japan reported the
least personal time and the least family support for their careers compared to female surgeons
in other countries. Furthermore, they reported that female surgeons in Japan were more likely
to report having sacrificed career success or promotion for childbirth compared to female
surgeons in other countries.

Fukai et al. (2022,2023) examines how the COVID-19 pandemic has affected female
Employment in Japan. Our estimates indicate that the Employment rate of married female with
children decreased by 3.5 percentage points, while that of those without children decreased by
only 0.3 percentage points, implying that increased childcare responsibilities caused a sharp

CSAR



Exploring Gender Differences in “Happiness” “Nature of Work” and “Job Satisfaction”... 140

decline in mothers” Employment. Further, mothers who left or lost their jobs appear to have
dropped out of the labour force even several months after school reopening. In contrast to
females, the Employment rate of married male with children was not affected, which hindered
progress in narrowing the Employment gender gap.

It has also been shown that marriage and child-rearing have a significant impact on the
way Japanese female work (Chiba and Kanoh, 2024) (Ito and Kanoh, 2024). However, it has
not been clarified whether there are gender differences in specific work tasks in Japanese
society. Therefore, the purpose of this paper is to analyze and find insights into gender
differences in happiness, as well as gender differences in "nature of work™ and "job
satisfaction."

e
(=1

Overall ee——=lfgle e——Female e—Gender wage gap (male = 100}

Figurel: Gender Wages of Workers (Excluding part-time workers)
% The left axis is Wages (thousand yen).
% The right axis is the gender wage gap (male = 100)

2.2. Procedure

The data used in the analysis of this paper is the "National Employment Status Panel
Survey, 2023" data from the SSJ Data Archive, the Social Survey and Data Archive Research
Centre attached to the Institute of Social Science, University of Tokyo. The response method
for both surveys was an internet monitor survey (eligible individuals were selected from Intage
Inc.'s Mighty Monitors), with 55,807 responses collected and 21,930 responses collected in the
supplementary survey. The survey period was from January 5, 2023 (Thursday) to January 31,
2023 (Tuesday), and from January 13, 2023 (Friday) to February 7, 2023 (Tuesday).

In addition to [gender], the following questions were used in this survey. In each case,
the questions asked were about the respondent’s work over the past year.

Happiness (On a 5-point Likert scale, 5 is "very happy")

Life satisfaction (On a 5-point Likert scale, 5 is "very satisfied™)
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"Nature of work" and "job satisfaction™

1. Nature of work [Base: Hired last year] | was in charge of a variety of tasks, not
monotonous.

2. Nature of work [Base: Hired last year] | worked while understanding the whole job.

3. Nature of work [Base: Hired last year] | was engaged in work that influenced others
inside and outside the company.

4. Nature of work [Base: Hired last year] | was able to decide how to do my work.
5. Nature of work [Base: Hired last year] | received a fair evaluation for my work.

6. Nature of work [Base: Non-regular employee, December last year] | felt that the
evaluation of my work style was fair and not unreasonable compared to the evaluation of regular
staff/employees.

7. Job satisfaction [Base: Hired last year] | was satisfied with the work itself.

8. Job satisfaction [Base: Hired last year] | was satisfied with the relationships in the
workplace.

9. Job satisfaction [Base: Hired last year] | felt that I was "growing" through my work.
10. Job satisfaction [Base: Hired last year] | had a good outlook for my future career.
11. Job satisfaction [Base: Hired last year] | was satisfied with my work history so far.
12. Job satisfaction [Base: Employed last year] | was able to work with enthusiasm.
13 Job satisfaction [Base: Employed last year] | was enthusiastic about my work.

14 Job satisfaction [Base: Employed last year] | found myself absorbed in my work.

15 Job satisfaction [Base: Employed last year] | was always busy and tried to do many
things at once.

16 Job satisfaction [Base: Employed last year] | felt obligated to work hard even when
| wasn't enjoying it.

3.Results
3.1. A Comparison of Gender Differences in Happiness and Life Satisfaction

Table 2 shows a comparison of gender differences (means and standard deviations) in
happiness and life satisfaction. Responses were asked on a five-point Likert scale. For
happiness, 5 was "very happy,” and for life satisfaction, 5 was "very satisfied." A one-way
analysis of variance with a within-subjects design revealed significant differences between
conditions for both “happiness (F(1, 55805)= 502.90, p<.001, partial n2=0.009) * and “life

satisfaction (F(1, 55805)=361.97, p<.001, partial n2=0.006) . males exhibited higher levels
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of happiness compared to females, while females demonstrated higher levels of satisfaction
than males. These findings suggest that although males experience greater happiness, they are
less satisfied than females. On the other hand, females, despite reporting lower levels of
happiness, appear to be more satisfied with their circumstances, possibly indicating a

contentment with the status quo.

Table2: Comparison Of Gender Differences in Happiness and Life Satisfaction

Gender Happiness Satisfaction
Male Mean 2.78 2.11

N 29124 24605

Std. Deviation  1.001 1.368
Female  Mean 2.59 2.16

N 26683 19974

Std. Deviation  0.959 1.412
Total Mean 2.69 2.13

N 55807 44579

Std. Deviation  0.985 1.388

3.2. "Nature of Work'" and ""Job Satisfaction™

Next, Table 3 shows gender differences (means and standard deviations) in "nature of
work" and "job satisfaction.” Table 4 shows the results of a one-way analysis of variance with

a within-subjects design.

Table3: Gender Differences in "Nature of Work™" and "Job Satisfaction"

Kanoh, 2025

CSAR



Exploring Gender Differences in “Happiness” “Nature of Work” and “Job Satisfaction”... 143

Gender Male Female Total
Mean N S0 Mean N S0 Mean N S0

Items
1. Mature of work [Base: Hired last year] I was 2.91 24605 1.151 297 19974 1.156 2.94 44579 1.154
in charge of a variety of tasks, not monotonous.
2. Nature of work [Base: Hired last year] [ 2.35 24605 1.002 240 19974 1.013 2.37 44579 1.007
worked while understanding the whole job.
3. Nature of work [Base: Hired last year] I was 290 24605 1.165 3.22 19974 1.205 3.05 44579 1.194

engaged in work that influenced others inside
and outside the company.

4. Mature of work [Base: Hired last year] [ was 269 248605 1.136 290 19974 1173 278 44579 1.157
able to decide how to do my work.

5. Nature of work [Base: Hired last year] 1 292 24805 1.024 2.88 19974 1.026 2.90 44579 1.025
received a fair evaluation for my work.

6. Nature of work [Base: Mon-regular employee, 310 4448 1.061 313 9091 1.091 312 13539 1.081

December last year] | felt that the evaluation of
my work style was fair and not unreasonable
compared to the evaluation of regular
staff/employees.

7. Job satisfaction [Base: Hired last year] | was 2.86 24805 1.064 2.79 19974 1.050 2.83 44579 1.058
satisfied with the work itself.

8. Job satisfaction [Base: Hired last year] | was 2.85 24805 1.107 2.76 19974 1.149 281 44579 1127
satisfied with the relationships in the workplace.

9. Job satisfaction [Base: Hired last year] I felt 3.08 24605 1.043 3.02 19874 1.052 3.05 44579 1.048
that [ was “growing” through my work.

10. Job satisfaction [Base: Hired last year] | 3.38 24605 1.050 3.50 19874 1.029 3.44 44579 1.042
had a good outlook for my future career.

11. Job satisfaction [Base: Hired last year] | 3.10 24605 1.067 3.186 19874 1.068 313 44579 1.068

was satisfied with my work history so far.

12. Job satisfaction [Base: Employed last year] 3.03 24605 1.078 298 19874 1.090 3.01 44579 1.084
I was able to work with enthusiasm.

Gender Male Female Total
Items Mean N S0 Mean N S0 Mean N S0
13 Job satisfaction [Base: Employed last year] | 20 24605 1.043 260 19974 1.040 2.66 44579 1.043
was enthusiastic about my work.
14 Job satisfaction [Base: Employed last year] | 2.93 24605 1.066 2.87 19974 1.079 2.90 44579 1.072
found myself absorbed in my work.
15 Job satisfaction [Base: Employed last year] | 3.06 24605 1.088 311 19974 1.113 3.08 44579 1.099
was always busy and tried to do many things at
once.
16 Job satisfaction [Base: Employed last year] | 285 24605 1.024 278 19574 1.042 282 44579 1.033
felt cbligated to work hard even when [ wasn't
enjoying it.

The results of the analysis of variance (AANOVA) revealed significant differences (p <
.001) in multiple items, particularly regarding the nature of work and job satisfaction, indicating
distinct perceptions and experiences between male and female. Below are the findings for each
item with significant differences.

Table 4: ANOVA Results for "Job Characteristics" and "Job Satisfaction"

GenderxEach Items F 4 n?

1. Nature of work [Base: Hired last year] I was in charge of a 36.888 p<.001 0.001
variety of tasks, not monotonous.

2. Nature of work [Base: Hired last year] I worked while 22.54346 p<.001 0.001
understanding the whole job.
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3. Nature of work [Base: Hired last year] I was engaged in work
that influenced others inside and outside the company.

4. Nature of work [Base: Hired last year] I was able to decide
how to do my work.

5. Nature of work [Base: Hired last year] I received a fair
evaluation for my work.

6. Nature of work [Base: Non-regular employee, December last
year] I felt that the evaluation of my work style was fair and not
unreasonable compared to the evaluation of regular
staff/employees.

7. Job satisfaction [Base: Hired last year] I was satisfied with
the work itself.

8. Job satisfaction [Base: Hired last year] I was satisfied with
the relationships in the workplace.

9. Job satisfaction [Base: Hired last year] I felt that I was
"growing" through my work.

10. Job satisfaction [Base: Hired last year] I had a good outlook
for my future career.

11. Job satisfaction [Base: Hired last year] I was satistied with
my work history so far.

12. Job satisfaction [Base: Employed last year] 1 was able to
work with enthusiasm.

13 Job satisfaction [Base: Employed last year] I was enthusiastic
about my work.

14 Job satisfaction [Base: Employed last year] I found myself
absorbed in my work.

15 Job satisfaction [Base: Employed last year] I was always
busy and tried to do many things at once.

16 Job satisfaction [Base: Employed last year] I felt obligated to
work hard even when I wasn't enjoying it.

816.6523

370.7626

14.8168

2.01246

39.13336

69.76211

39.58425

160.9416

26.06489

19.14731

120.3929

32.32474

18.26423

50.63109

p<.001

p<.001

p<.001

0.156

p<.001

p<.001

p<.001

p<.001

p<.001

p<.001

p<.001

p<.001

p<.001

p<.001

0.018

0.008

0.001

0.002

0.001

0.004

0.001

0.003

0.001

0.001

(1) Nature of Work

Item 1: The work involved various tasks and was not monotonous.

A significant difference between male and female was found in their perceptions of task
diversity. Although the effect size (n?) is small, it suggests that female are slightly more likely
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Item 2: | had a good understanding of the overall work process.

female reported a stronger sense of understanding the overall work process than male, but the
effect size is small, indicating only a minor difference between genders.

Item 3: | engaged in work that had an impact both inside and outside the organization.

A notable difference was observed between male and female regarding the perception of
impact. With a larger effect size (? = 0.018), female are more likely to feel that their work
influences others both inside and outside their workplace.

Item 4: | had autonomy in deciding how to proceed with my tasks.

A significant difference was found, with female reporting higher autonomy in their work
decisions compared to male. The effect size (n?> = 0.008) suggests a moderate level of difference.

Item 5: | felt that my work was evaluated fairly.

While the effect size is small, female perceived their work evaluations as slightly less fair than
male did.

(2) Job Satisfaction
Item 7: | was satisfied with the content of my work.

Although the effect size is small, female reported slightly higher job satisfaction than male in
terms of their work content.

Item 8: | was satisfied with my workplace relationships.

A significant difference was found in workplace relationships, with female expressing higher
satisfaction compared to male. The effect size (n? = 0.002) suggests a small to moderate
difference.

Item 9: | felt that | was growing through my work.

female felt slightly more that their work contributed to personal growth, but the effect size is
small.

Item 10: I had a positive outlook on my future career.

A significant difference was observed in terms of career outlook, with female expressing greater
optimism about their future career prospects. The effect size (n? = 0.004) indicates a moderate
difference.

Item 11: I was satisfied with my career path so far.

While the effect size is small, female reported higher satisfaction with their career paths
compared to male.

Item 12: | approached my work with passion.
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Although there was a significant difference, the effect size is negligible, indicating very little
difference between male and female regarding their passion for work.

Item 13: | was motivated to work.

female were found to be more motivated in their work than male. The effect size (n? = 0.003)
suggests a moderate difference in motivation levels.

Item 14: | was deeply engaged in my work.

female reported being more engaged in their work, but the difference is small in terms of effect
size.

Item 15: | was always busy, trying to juggle many tasks at once.

Although there was a significant difference, the effect size is zero, indicating virtually no
practical difference between male and female in terms of perceived busyness.

Item 16: | felt obligated to work hard even when | wasn't enjoying it.

female felt a slightly stronger sense of obligation to work hard compared to male, though the
effect size is small.

From this, five key insights regarding gender differences in the "nature of work™ and
"job satisfaction™ can be derived.

Nature of Work: Across multiple dimensions of job nature, females generally reported
slightly higher means compared to males. For instance, in item 3 ('l was engaged in work that
influenced others inside and outside the company™), females had a higher mean (3.22) compared
to males (2.90). This pattern continues in items such as autonomy over work decisions (item 4)
where females scored higher (2.90) than males (2.69). This could suggest that females feel
slightly more engaged and autonomous in their work roles than males.

Fair Evaluation of Work: With regard to the perception of being fairly evaluated (Item
5), males scored 2.92, while females scored 2.88, suggesting that females are more likely than
males to feel that they are not being fairly assessed. However, among non-regular employees
(Item 6), the level of satisfaction with the fairness of the evaluation of their work methods was
slightly higher for females (3.13) compared to males (3.10).

Job Satisfaction: The results in job satisfaction highlight several differences. In terms of
satisfaction with the work itself (item 7), males reported a higher mean (2.86) than females
(2.79), indicating slightly greater satisfaction among males in this regard. However, when
considering future career outlook (item 10), females scored higher (3.50) than males (3.38),
suggesting that females may feel more optimistic about their career trajectories despite
marginally lower satisfaction with the current work itself.

Enthusiasm and Absorption: In terms of enthusiasm for work (item 12), males reported
slightly higher levels of enthusiasm (3.03) compared to females (2.98). However, for being
absorbed in work (item 14), the difference is smaller, with males reporting a mean of 2.93 and
females 2.87.
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Workload and Obligation: Interestingly, when it comes to feeling busy and trying to
handle many tasks simultaneously (item 15), females (3.11) reported feeling this pressure more
acutely than males (3.06). Similarly, males reported a slightly higher obligation to work hard
even when not enjoying it (2.85) compared to females (2.78).

Overall, these findings suggest that while males and females exhibit different levels of
satisfaction across various job-related factors, females appear to have a more positive outlook
on their future careers and a higher sense of involvement in influencing others. Conversely,
males tend to report slightly higher satisfaction with their work and work history but feel more
obligated to continue working under unfavorable conditions. This gender dynamic in job
satisfaction warrants further exploration to understand underlying causes and implications for
workplace policies.

3.3. Gender differences by occupation

Table 5 shows gender differences by occupation. The right side of the table shows the
difference (female-male). Occupations with a higher number of men are shown in blue, and
occupations with a higher number of females are shown in shades of red. The data presents
distinct gender disparities across various occupations, with several professions showing
pronounced gender imbalances. Predominantly male-dominated fields include technical and
manual labor roles such as automobile/motorcycle mechanics (95.3% male), construction
workers (over 90% male across categories), and security-related jobs (e.g., security guards and
police officers, with over 90% male representation). Conversely, certain service-oriented and
care-related jobs are overwhelmingly female-dominated, such as medical administration
(92.4% female), receptionist (90.8% female), and nursing assistants (73.8% female). These
trends reflect enduring gender segregation in the labor market, particularly in traditionally
gendered roles, where men predominantly occupy physically demanding or technical positions,
while female are more prevalent in caregiving and administrative roles. Interestingly, some
professions like service workers (gas station workers) and accommodation staff reflect a near-
equal gender distribution, indicating potential shifts in gender roles in specific service
industries.

In terms of occupational categories with the highest gender imbalances, professions
such as truck drivers (96.6% male), security guards (95.2% male), and barbers (78.2% male)
reveal substantial male dominance. On the other hand, roles such as esthetician (94.2% female),
hairdresser (69.2% female), and waitresses (80.7% female) showcase significant female
predominance. This gender disparity is further illustrated in the extreme underrepresentation of
female in technical or managerial positions, as evident in categories like machine maintenance
(97.6% male) and management in technical fields (96.5% male).

Additionally, although the numbers of female involved are not large, a high proportion
of female also work in monotonous jobs such as housekeeping (71.4%), waiters/waitresses
(80.7%) and other customer service/waiting workers (70.8%). Furthermore, when we look at
the medical field, 74.5% of doctors are male, while only 25.5% are female. On the other hand,
jobs that assist doctors include medical administration (92.4%), secretaries (84.4%) and
receptionists (90.8%).

CSAR



Exploring Gender Differences in “Happiness” “Nature of Work” and “Job Satisfaction”... 148

Overall, these findings align with broader trends observed in labor markets worldwide,
where gender roles remain deeply entrenched in certain sectors, despite increasing awareness
and policy efforts toward achieving gender equality.

Table 5: Gender Differences by Occupation

Gender Female-
Total Male
Occupations Male (%) Female (%)
Housekeeper 10 28.6% 25 71.4% 35 15
Home helper/care worker 187  38.6% 297 61.4% 484 110
Nursing assistant/dental 71 26.2% 200 73.8% 271
assistant, etc. 129
Barber 61 78.2% 17 21.8% 78 -44
Hairdresser 40 30.8% 90 69.2% 130 50
Esthetician 3 58% 49 94.2% 52 46
Other life hygiene service 64 35.8% 115 64.2% 179
workers 51
Japanese food cook, sushi chef 70 58.3% 50 41.7% 120 -20
Western food cook 50 65.8% 26 34.2% 76 -24
Chinese food cook 17 548% 14 452% 31 -3
Other cooks, bartenders 165 34.4% 314 65.6% 479 149
Waiter, waitress 109 19.3% 455 80.7% 564 346
Hall staff (pachinko, amusement 55 48.7% 58 51.3% 113
hall) 3
Accommodation staff 83 53.9% 71 46.1% 154  -12
Tour conductor, tour conductor 7 46.7% 8 53.3% 15 1
Other customer service/waiting 243  29.2% 589 70.8% 832
workers 346
Building/parking 270 89.1% 33 10.9% 303
lot/apartment/boiler
management =237
Automobile/motorcycle 162 953% 8 47% 170
mechanic -154
Machine maintenance 163 97.6% 4 24% 167  -159
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Gender

Female-

Total Male
Occupations Male (%) Female (%)
Service staff (gas station) 39 81.3% 9 18.8% 48 -30
Service workers not classified 301  55.0% 246 45.0% 547
elsewhere -55
SDF personnel 146 948% 38 52% 154  -138
Police officers, coast guard 157 90.8% 16 9.2% 173
officers, etc. -141
Security guards, guards, 459 95.2% 23 4.8% 482
firefighters, etc. -436
Agriculture Contractors, 263  66.6% 132 33.4% 395
landscapers, livestock farmers,
forestry and fishing workers -131
Drivers (vans, wagons) 167 923% 14 7.7% 181  -153
Drivers (trucks) 511 96.6% 18 34% 529 [-493
Drivers (buses) 141  98.6% 2 1.4% 143  -139
Drivers (taxi, hire cars) 109 932% 8 6.8% 117 -101
Ship and aircraft operators 26 96.3% 1 37% 27 -25
Railway operators (train drivers, 174 97.8% 4 2.2% 178
etc.) -170
Other transport and machinery 130 935% 9 6.5% 139
operators -121
Metal manufacturing, 330 88.0% 45 12.0% 375
production and repair workers -285
Machinery manufacturing, 259 82.2% 56 17.8% 315
production and repair workers -203
Electrical manufacturing, 147 84.0% 28 16.0% 175
production and repair workers -119
Automobile manufacturing, 304 80.9% 72 19.1% 376
production and repair workers -232

Food and daily necessities 355  53.0% 315 47.0% 670
manufacturing and production
workers -40
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Gender

Total
Occupations Male (%) Female (%)
Other production-related and 893  71.4% 358 28.6%
production-like workers
Construction  workers  (civil 118 94.4% 7 56% 125
engineering workers)
Construction workers 163  94.2% 10 58% 173
(construction workers)
Construction workers (electrical 192  97.0% 6 3.0% 198
and facility construction
workers)
Other construction, civil 89 89.0% 11 11.0% 100
engineering and mining workers
Cleaning staff, garbage and 201 52.5% 182 47.5% 383
waste Urine and waste disposal
workers
Delivery staff 167 81.1% 39 18.9% 206
Warehouse workers 352 56.7% 269 43.3% 621
Other  transport, cleaning, 128 50.2% 127 49.8% 255
packaging, etc. workers
Members of parliament, 172  85.6% 29 14.4% 201
administrative national and local
government officials
Company directors, directors of 638  86.6% 99 13.4% 737
independent administrative
agencies, etc.
Management (technical) 383 96.5% 14 3.5% 397
Management (clerical) 550 79.6% 141 20.4% 691
Management (sales) 336 95.7% 15 43% 351
Management (professional) 95 79.2% 25 20.8% 120
Management (sales) 49 80.3% 12 19.7% 61
Management (service) 54 77.1% 16 22.9% 70
Supervisor 30 58.8% 21 41.2% 51
Kanoh, 2025

Female-
Male

- -

-111

-153

-186

-78

-143

-369

-409
-321

CSAR



Exploring Gender Differences in “Happiness” “Nature of Work” and “Job Satisfaction”... 151

Gender

: Total E;;T:Ie'
Occupations Male (%) Female (%)
Store manager 67 74.4% 23 25.6% 90 -44
Management (other) 154  85.1% 27 149% 181  -127
General affairs 680 42.8% 908 57.2% 1588 228
Human resources 123 50.8% 119 492% 242 -4
Labor 63 53.4% 55 46.6% 118 -8
Legal affairs 61 70.1% 26 29.9% 87 -35
Public relations 29 475% 32 525% 61 3
Corporate planning 133  75.1% 44 24.9% 177 -89
Sales administration 358 34.1% 691 65.9% 1049 333
Administrative affairs 172 50.1% 171 499% 343 -1
International affairs 15 57.71% 11 42.3% 26 -4
Trade administration 18 30.5% 41 69.5% 59 23
Business 155  445% 193 55.5% 348 38
Inventory management 64 61.0% 41 39.0% 105 -23
Product management 60 46.5% 69 535% 129 9
Purchasing 27 529% 24 47.1% 51 -3
Purchasing and materials 100 57.8% 73 42.2% 173 -27
Medical administration 31 7.6% 376 924% 407 345
Secretary 12 15.6% 65 84.4% 77 53
Receptionist 27 9.2% 267 90.8% 294 240
Telephone operator 16 26.2% 45 73.8% 61 29
Arrangements 15 27.3% 40 72.7% 55 25
Staff coordinator 15 44.1% 19 55.9% 34 4
Other general affairs 730  25.1% 2174 < 749% 2904 | 1444
Planning 103 69.1% 46 30.9% 149  -57
Sales promotion 110 63.6% 63 36.4% 173  -47

Kanoh, 2025
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Gender

Female-

Total Male
Occupations Male (%) Female (%)
Marketing 43 71.7% 17 28.3% 60 -26
Advertising 6 545% 5 455% 11 -1
Research 13 48.1% 14 51.9% 27 1
Product development, 18 545% 15 455% 33
merchandiser -3
Product planning 13 61.9% 8 38.1% 21 -5
Buyer 10 76.9% 3 23.1% 13 -7
Other planning and promotional 32 54.2% 27 45.8% 59
administrative work -5
Finance, accounting 151  475% 167 525% 318 16
Accounting 164  24.6% 502 75.4% 666 338
Keypunchers, computer 39 29.5% 93 70.5% 132
operators, etc. 54

Other administrative workers 98 41.2% 140 58.8% 238 42

Real estate sales 146  83.9% 28 16.1% 174  -118
Food sales 91 85.0% 16 15.0% 107 -75
Pharmaceutical sales 60 83.3% 12 16.7% 72 -48
Chemical sales 26 83.9% 5 16.1% 31 -21
Machine sales 62 925% 5 75% 67 -57
Electrical and electronic 73 91.3% 7 8.8% 80
equipment sales -66
Telecommunications sales 41 66.1% 21 33.9% 62 -20
System sales 61 95.3% 3 47% 64 -58
Bank sales 73 58.4% 52 416% 125 -21
Insurance sales 123 48.8% 129 512% 252 6
Securities sales 10 714% 4 28.6% 14 -6
Travel sales 17 65.4% 9 34.6% 26 -8
Other sales 592 82.5% 126 175% 718 | -466
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Gender

Female-
Total Male

Occupations Male (%) Female (%)
Sales clerks, fashion advisors 485 37.7% 803 62.3% 1288 318
Cashiers 124  16.0% 649 84.0% 773 525
Door-to-door  product sales 13 46.4% 15 53.6% 28
workers 2
Real estate agents, buyers and 10 76.9% 3 23.1% 13
sellers, insurance agents, etc. -7
Natural science researchers 50 87.7% 7 12.3% 57 -43
Humanities and social science 11 61.1% 7 38.9% 18
researchers -4
Agricultural engineers 22 73.3% 8 26.7% 30 -14
Livestock engineers 6 75.0% 2 25.0% 8 -4

4 1000 O 0.0% 4
Forestry engineers % -4
Fisheries engineers 3 75.0% 1 25.0% 4 -2
Other agriculture, forestry and 13 76.5% 4 23.5% 17
fisheries engineers -9
Research and development 75 75.0% 25 25.0% 100
(chemistry) -50
Research and development 14 58.3% 10 41.7% 24
(biotechnology) -4
Research and development 21 56.8% 16 43.2% 37
(food) -5
Research and development 92 96.8% 3 32% 95
(electrical and electronic) -89
Research and development 4 80.0% 1 20.0% 5
(optical related) -3
Research and development 7 875% 1 125% 8
(communications) -6
Research and development 32 91.4% 3 86% 35
(semiconductors) -29
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Gender

Female-
Total Male

Occupations Male (%) Female (%)
Research and development 115 98.3% 2 1.7% 117
(machinery) -113
Research and development 17 1000 O 0.0% 17
(mechatronics) % -17
Research and development 39 90.7% 4 9.3% 43
(computers) -35
Other research and development 80 80.0% 20 20.0% 100 -60
Food engineers (excluding 37 66.1% 19 33.9% 56
development) -18

25 1000 O 0.0% 25
Electrical circuit design % -25
Semiconductor design 19 79.2% 5 20.8% 24 -14
Machine design 97 915% 9 85% 106 -88

6 1000 O 0.0% 6
Mechatronics design % -6
Telecommunications engineers 29 90.6% 3 94% 32 -26
Control design 33 97.1% 1 29% 34 -32
Mold design 10 76.9% 3 23.1% 13 -7
Other electrical, electronic and 121  945% 7 55% 128
mechanical design related jobs -114
Chemical engineers 26 83.9% 5 16.1% 31 -21
Other mining and manufacturing 35 795% 9 20.5% 44
engineers -26
Technology development 47 922% 4 7.8% 51
(architecture, civil engineering,
plants, facilities) -43
Architectural design 101 77.1% 30 22.9% 131 -71
Civil engineering design 81 86.2% 13 13.8% 94 -68
Other designs 36 81.8% 8 18.2% 44 -28
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Gender

Female-

Total Male
Occupations Male (%) Female (%)
Architectural construction 106  87.6% 15 124% 121
management, site supervision
and construction manager -91
Civil engineering construction 118 95.9% 5 41% 123
management, site supervision
and construction manager -113
Facility construction 101  95.3% 5 47% 106
management, site supervision
and construction manager -96
Other architecture, civil 115 87.8% 16 12.2% 131
engineering and  surveying
engineers -99
Development jobs (software 387  86.6% 60 13.4% 447
related jobs) -327
Programmer 116  74.4% 40 25.6% 156  -76
WEB-based apps Application 70 83.3% 14 16.7% 84
development -56
Database engineer 12 85.7% 2 14.3% 14 -10
Communication/network 100 91.7% 9 8.3% 109
engineer -91
Infrastructure engineer 126 88.7% 16 11.3% 142  -110
Security engineer/security 24 96.0% 1 40% 25
consultant -23
System consultant/IT consultant 58 89.2% 7 10.8% 65 -51
Support engineer (software) 57 71.3% 23 28.8% 80 -34
Support engineer (hardware) 25 89.3% 3 10.7% 28 -22
Customer engineer 45 78.9% 12 21.1% 57 -33
Data scientist 9 81.8% 2 18.2% 11 -7
IT architect 27 96.4% 1 3.6% 28 -26
Game-related professionals 6 85.7% 1 143% 7 -5
Other system engineers 111 84.7% 20 153% 131 -91

Kanoh, 2025
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Gender

Female-
Total Male
Occupations Male (%) Female (%)
Web producer 2 66.7% 1 33.3% 3 -1
Web director/planner 6 50.0% 6 50.0% 12 0
Web marketing 6 66.7% 3 33.3% 9 -3
Web designer 23 46.9% 26 53.1% 49 3
Other internet-related 41 57.7% 30 42.3% 71
professionals -11
Control engineers 12 923% 1 7.7% 13 -11
CAD operators 22 42.3% 30 57.7% 52 8
13 1000 O 0.0% 13
Field engineers % -13
Process engineers 11 91.7% 1 83% 12 -10
Patented technology 6 85.7% 1 143% 7 -5
Industrial designers 2 50.0% 2 50.0% 4 0
Other than the above, engineers 96 914% 9 86% 105 -87
Pharmacists 69 34.7% 130 65.3% 199 61
Doctors, dentists, veterinarians 143 74.5% 49 255% 192 -94
Public health nurses, midwives 2 4.1% 47 95.9% 49 45
Nurses  (including assistant 96 12.3% 687 87.7% 783
nurses) 591
Radiological technologists, 252  46.5% 290 53.5% 542
clinical laboratory technicians,
dental  hygienists/technicians,
physical therapists, etc. 38
Nutritionists 7 5.6% 117 94.4% 124 110
Massage 45 77.6% 13 22.4% 58 -32
Other medical professionals 60 38.0% 98 62.0% 158
(medical/environmental/food
hygiene inspectors,
psychological counselors, etc.) 38

Kanoh, 2025
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Gender

Female-
Total Male
Occupations Male (%) Female (%)
Welfare consultation guidance 28 48.3% 30 51.7% 58
specialists 2
Childcare workers 27 59% 430 94.1% 457 403
Other social welfare 113  46.1% 132 53.9% 245
professionals (care managers,
probation officers, etc.) 19
. 244 416% 342 58.4% 586
Caregivers
98
Lawyers, patent attorneys, 86 ~ 79.6% 22 20.4% 108
judicial scriveners, etc. -64
0, 0,
Certified public accountants, tax 70 2.9% 26 27.1% 96
accountants, etc. a4
Management/accounting 45 83.3% 9 16.7% 54
consultants, etc.
-36
Dealers, fund managers, 12 1000 O 0.0% 12
actuaries % -12
Financial planners 6 66.7% 3 333% 9 -3
Other finance-related 25 69.4% 11 30.6% 36
professionals -14
Literary artists, journalists, 58 54.7% 48 45.3% 106
editors, proofreaders, etc. -10
Ilustrators 10 35.7% 18 64.3% 28 8
Character/ CG designer 3 75.0% 1 25.0% 4 -2
Graphic  designer, editorial 34 54.0% 29 46.0% 63
designer -5
Fashion-related designer 6 429% 8 57.1% 14 2
Photographer, videographer 32 84.2% 6 15.8% 38 -26
Other artists 20 50.0% 20 50.0% 40 0
Kanoh, 2025 QE% gk
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Gender

Female-
Total Male

Occupations Male (%) Female (%)
Fashion-related jobs (pattern 6 19.4% 25 80.6% 31
makers, stylists, sewing staff,
etc.) 19
Interior-related jobs 5 27.8% 13 72.2% 18 8
Copywriter 1 16.7% 5 83.3% 6 4
Producer, director 17 73.9% 6 26.1% 23 -11
Other advertising, publishing, 38 52.8% 34 47.2% 72
and media professionals -4
DTP operator 15 55.6% 12 44.4% 27 -3
Printing press operator 25 926% 2 7.4% 27 -23
Other printing-related 19 79.2% 5 20.8% 24
professionals (plate making,
printing technology) -14
Teachers (elementary, middle, 381 61.1% 243 38.9% 624
and high school) -138
Teachers  (university, junior 92 70.2% 39 29.8% 131
college, and vocational school) -53
Other teachers (driving 75 41.9% 104 58.1% 179
instructors, Japanese language
teachers, vocational training
instructors, legal instructors,
etc.) 29
Cram school instructors 179  51.9% 166 48.1% 345  -13
Instructors 72 40.9% 104 59.1% 176 32
Interpreters 13 382% 21 61.8% 34 8
Other professionals 234  50.0% 234 50.0% 468 O
Unclassifiable occupations 1672 515% 1573  485% 3245 -99

2388 55.6% 19075 44.4% 4296
Total 8 3 -4813

Discussion
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The findings of this study revealed five intriguing insights into the gender differences
in happiness, life satisfaction, the nature of work, job satisfaction, and career choices.

1. Gender Differences in Happiness and Life Satisfaction

According to the results, males report higher levels of happiness compared to females,
whereas females exhibit greater life satisfaction. This suggests that while males are more
inclined to experience happiness, they are also more prone to dissatisfaction with their overall
life circumstances. Conversely, although females report lower levels of happiness than males,
they express greater satisfaction with their current situation. This disparity implies that the
metrics and values that contribute to feelings of 'happiness' and 'satisfaction' may vary between
genders. males may pursue fleeting moments of happiness, while females may place greater
emphasis on long-term stability and security within their current circumstances. Alternatively,
it could also be interpreted that males feel happy but are not satisfied, and attempt to fulfil their
desires, suggesting a tendency towards selfishness.

2. Gender Differences in the Nature of Work

In relation to the 'nature of work," across various dimensions of job characteristics,
females generally reported slightly higher averages compared to males. These results suggest
that females may feel more engaged and autonomous in their work roles than males. On the
other hand, with regard to the perception of being fairly evaluated, suggesting that females are
more likely than males to feel that they are not being fairly assessed.

3. Gender Differences in Job Satisfaction

With respect to job satisfaction, males scored marginally higher on satisfaction with the
job itself.

The higher satisfaction among males with work aspects (e.g., tasks and colleagues)
could be linked to their traditionally dominant role in Japanese corporate culture.

In terms of future career prospects, females appeared more optimistic. This may suggest
that females place less emphasis on future career development, rather than holding high
expectations for it. The gender differences observed in occupational roles indicate that females
tend not to hold key positions and are more likely to be engaged in roles such as reception or
routine clerical work. Consequently, they may not be in environments that foster expectations
for significant career advancement.

4. Attitude towards Work

In terms of enthusiasm and engagement in work, males demonstrate slightly higher
levels of enthusiasm, while there is almost no difference between males and females in the
degree of work engagement. This suggests that both groups approach their work with a similar
attitude. Additionally, females are more likely than males to feel the pressure of managing
multiple tasks simultaneously, while males tend to continue their jobs despite experiencing
some level of dissatisfaction.

5. Gender Trends in Career Choices
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Furthermore, gender trends in career choices reveal that males are more likely to choose
rewarding technical professions, such as being a doctor or Lawyer, while females tend to choose
monotonous and less stimulating roles, such as nursing and clerical work.

If the work is perceived as rewarding, it can motivate individuals to continue even in
challenging circumstances. Considering Fukai’s (2022) mention that females are often
burdened with household chores and childcare responsibilities, it can be inferred that females,
more than males, tend to be overwhelmed by the demands of daily life, leading to a lack of
motivation to persist in monotonous and unstimulating jobs.

These findings indicate diversity in job satisfaction and attitudes towards work between
males and females, with significant gender differences in certain areas.

According to the Global Gender Gap Index (GGGI), Japan ranks 120th in the economic
domain and 113th in the political domain, reflecting persistently low rankings. It is believed
that the economic and political fields are closely intertwined. The gender gap in senior positions
in Japan remains substantial, with a gender equality score of only 17.1%, and five out of six
leadership roles occupied by males. As depicted in Figure 1 of this paper, the salary gap between
genders also remains pronounced.

The underlying cause appears to be the tendency for females to be assigned or hired for
monotonous and less rewarding jobs, which are also low-paid. Furthermore, household
responsibilities often lead to females being overwhelmed, which in turn may contribute to their
resignation from work. Being consumed by the daily grind makes it difficult for females to
develop the motivation to engage in politics. Consequently, Japan's gender gap remains
structurally difficult to close. Given that there is no significant difference in work enthusiasm
between genders, structural changes could be anticipated if females were to assume more
rewarding roles and occupations.

Conclusion

Our analysis indicates that female is often relegated to monotonous, repetitive roles such
as housekeepers or secretaries, which may diminish their sense of purpose and engagement in
work. This, coupled with a greater burden of domestic responsibilities, contributes to their lower
levels of happiness. The data also suggest that Japanese female may be experiencing a form of
resignation, where their everyday responsibilities and limited career progression leave them
less motivated to engage in broader societal activities, including politics.

This lack of motivation is critical, as it may partly explain Japan's low female political
participation. Even though female reported slightly higher optimism regarding their career
prospects, the overall contentment with the status quo, despite dissatisfaction with certain
aspects of work, might reflect a broader societal trend where female accept the limitations of
their roles without aspiring for systemic change. Consequently, this passive acceptance could
contribute to lower levels of political engagement and a reluctance to advocate for greater
gender parity in leadership and policymaking roles.
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In summary, Japanese female, despite performing various tasks and contributing
meaningfully within their professional and personal spheres, appear to lack the broader
ambition or drive for political participation, likely influenced by the repetitive nature of their
work, household obligations, and a sense of satisfaction with maintaining the current state of
affairs. As a result, their overall well-being and political representation remain subdued. The
findings raise important questions about the structural reforms needed to not only improve
economic and political participation but also to inspire female to engage more actively in
societal change.
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Abstract

Background: The Nigerian workforce is faced with a complex and demanding
environmental condition that is characterized by economic instability, intense competition and
limited resources and climate change. Understanding the relationship between workplace stress
and job performance is crucial for developing effective interventions to improve employee well-
being and organizational outcomes.

Obijective: This study explored the impact of work stress and climate change on the job
performance of Staff of higher Institution in Nigeria

Methods: This study employed the survey research design method. The research instrument
was a guestionnaire. A total of 95 University Staff responded to the questionnaire. The data was
analysed using Descriptive Statistics and Correlation.

Results: The findings from the study revealed that 38.5% of the respondents were from
South West region, 30.2% from North East and 31.3% were from the South-South Region of
Nigeria. 55.2% of the respondents feel stressed at work. Work stress was not significantly
correlated with Job performance in the South West (r =-0.118, p> 0.05) and North East (r=10.109,
p>0.05), but was significantly correlated in the South-South Region (r = 0.526**). Climate change
significantly influenced job performance in the North East (r= 0.500**), but had no significant
influence in South West and South-South.
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Conclusion: Workers in Tertiary institution are undergoing work stress, while stress may
not be completely eliminated, management of tertiary institution should embraces recognized
stressed management techniques to help their staff manage work stress, thereby encouraging
productivity and increasing expectancy among staff of higher Institution of learning.

Keywords: Work, Stress, Climate, Job, Performance

Introduction

The Nigerian workforce is faced with a complex and demanding environmental condition,
that is characterized by economic instability, intense competition and limited resources. In this
context, workplace stress has become a prevalent issue, impacting not only employee well-being
but also organizational productivity and performance (Aina, 2019;). According to Elnathon &
Adeoye (2021), Manifestations of workplace stress in Nigeria encompass diverse forms, including
workload overburden, unclear roles, inadequate resources, and interpersonal conflicts. These
stressors can trigger a series of detrimental consequences, such as plummeting job satisfaction,
increased absenteeism, presenteeism (physically present but mentally detached), and ultimately,

diminished job performance (Ebisike, 2020).

Workplace stress stems from a complex interplay of individual, organizational, and societal
factors. The individual factors includes role ambiguity, lack of control, work-life balance and
financial strain; the organisational factors are high work load and tight deadlines, poor leadership,
lack of resources, poor communication, interpersonal conflict and unsafe or unhealthy working
conditions. The societal factors are economic instability, work-life balance (Ugwunna &
Egboghon, 2022; Ogah, 2020; Elnathan and Adeoye, 2021; Aina, 2019; Ololu et al., 2022; Okeke
etal., 2017; Ebisike, 2020; Iskamto, 2021). Elnathan & Adeoye (2021) were of the view that these
stressors often intertwine and amplify each other, thereby creating a complex web of challenges

for Nigerian employees.
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Stress has also been defined based on the work area, in the corporate world, it has often
been defined as the psychological and physical strain resulting from demands or pressure within
the workplace (American Psychology Association, 2020). In the Healthcare sector, Centre for
Medicare and Medicaid Service (2018) defined stress as emotional and physical toll experienced
by medical professionals due to the demanding nature of patient care, long hours and high states.
In information technology, it is characterized as the strain arising from tight deadlines, rapidly
evolving technologies and the need to constantly upgrade one’s skill (National Education
Association, 2021). In entrepreneurship, stress is often defined as the pressure and uncertainty
associated with running a business, financial responsibilities and the need to navigate a competitive
market (Kuratko et al, 2017). It is observed that in almost all these definition of stress, the word
strain and pressure was a key word, given a general notion, that once an individual is strained or
felling pressure, stress is imminent. In the educational cycle, stress is manifested as the emotional
burden on teachers and administrators, stemming from heavy workloads, tight schedules and

educational reforms (NEA, 2021).

Understanding the relationship between workplace stress and job performance is crucial
for developing effective interventions to improve employee well-being and organizational
outcomes. A large body of research suggests a generally negative and significant relationship
between work stress and job satisfaction (Spector, 1997; Judge et al., 2001), which mean that as
work stress increases, job satisfaction decreases. Ackerman & Kanigel (1999) in their study
revealed that Chronic stress depletes emotional and physical resources, leaving individuals less
energized and less able to find enjoyment in their work, while Melamed et al (2006) reported that
stressful work environments often involve factors like heavy workload, lack of control, and poor

social support, which can directly decrease satisfaction with working conditions, relationships, and
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the overall job experience. Kahn & Byosi, (2014) found that stress can negatively impact cognitive
function and performance, leading to feelings of inadequacy and frustration, further diminishing
satisfaction. It is however important to state that the relationship is not always linear as individual

differences and coping mechanism can play a moderating role.

In Nigeria, previous research exploring the connection between workplace stress and job
performance in Nigeria has presented inconsistent findings. Some studies reveal a substantial
negative correlation, suggesting that higher stress levels correspond to poorer job performance
(Iskamto, 2021; Ogah, 2020). Others report insignificant or even positive relationships,

underscoring the complex and multifaceted nature of this phenomenon (Taiwo, 2015).

Statement of the Problem

Studies in Nigeria suggest that over 50% of university staff from faculty and researchers
to administrators and support personnel, experience chronic stress levels and it is further
compounded by limited awareness such as the lack of understanding about stress and stigma
thereby preventing individuals addressing the issue proactively. Many workplaces lack effective
stress management programs or resources to support employee well-being and also Underlying
issues like poverty, poor infrastructure, and political instability contribute to overall stress levels
and can exacerbate workplace pressure. These stressors can lead to a range of negative
consequences, including decreased job satisfaction, increased absenteeism, presenteeism (being
physically present but mentally disengaged), and ultimately, diminished job performance (Ebisike,

2020).
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Aim and Objectives:

The aim of this study is to explore the impact of work stress and climate change on the job
performance of Staff of higher Institution in Nigeria.

The specific objectives are to:

1. Identify the prevalent workplace stressors experienced by employees of Higher Institution
in Nigeria

2. Explore the relationship between workplace stress and job performance among employees
of Higher Institution in Nigeria

3. Explore the relationship between climate change and job performance employees of

Higher Institution in Nigeria
Research Questions
The following research questions guide this study:

1. What are the common workplace stressors faced by employees of Higher Institution in
Nigeria?

2. what is the relationship between workplace stress and employees job performance in
Higher Institution of Learning in Nigeria?

3. what is the relationship between climate change and job performance employees of Higher

Institution in Nigeria

Methodology

This study employed the survey research design method. University Staff from Three
geopolitical zones were selected for the study. The research instrument was a questionnaire. A

total of 95 University Staff responded to the questionnaire. The data was analysed using
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Descriptive Statistics and Correlation analysis. The analysis was carried out using SPSS version

25

Results

The result obtained from this study is presented in Tables and Charts. The first table

presents the geopolitical distribution of respondents

Table 1: Demographic Distribution of Respondents

S/N Geopolitical Area N Percentage (%)
1 North East 29 30.2%
2 South-South 30 31.3%
3 South West 37 38.5%

Table 1 shows that 30.2% of the respondents were from the North-East region of Nigeria,
31.3% are from South-South geopolitical group and the remaining 38.5% are from the South-West

geopolitical group.

In assessing the stress level, Table 2 shows that an average of 55.2% of the respondents is
stressed in their workplace. of these 55.2% stressed, The chart (figure 1) reveals that based on
geopolitical zones, The North-East zone higher institution staffs were the most stressed (69% )

followed by staffs from the South West (44%) and then the South-South (43.30%) respondents.

Table 2 also shows that 51% claimed to be overburdened with work load, out of which
56.7% are from the south west, 55.10% from the North East and 40% from the South-South as

seen in Figure 1.
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Table 2: General Stress Level of Respondents

N Percentage (%0)
Stress at Work 52 55.2%
Overwhelmed by workload 49 51%
Anxious to meet deadlines 34 35.4%

Table 2 shows the general stress level of respondents. 55.2% were generally stressed at
work, while 51% felt they were overwhelmed by workload. a lesser percentage of 35.4% were of
the opinion that they are always anxious to meet deadline. In comparing the three geopolitical
zones in Nigeria, the Figure 1 shows that respondents from North-East had the highest level of
stress at work, while staff of higher institutions from South-South Nigeria are the ones that are
overwhelmed by workload the most. Staffs from South-West were more anxious to meet work

deadline.

70%

60% -
50% - 43,302 222

40% -
30% -
20% -
10%

O% T T T
North East South_South South West

Figure 1; Stress level of Staff of Higher Institution
Answering the Research Questions
Research Question 1

What are the common workplace stressors faced by employees of Higher Institution in
Nigeria?
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Answer
Table 3: Common workplace stressors faced by employees of Higher Institution in
Nigeria

Percentage Stressed Sometime Stressed

Workload 40.6% 51%

Deadline 38.6% 51%
Interpersonal conflict 21.9% 43.8%
Job Security 36.5% 31.3%
Work life Balance 37.5% 44.8%
Management styles of superiors 35.5% 35.4%
Lack of resources 45.9% 45.8%
Role Ambiguity 38.6% 41.7%

Table 3 shows the common workplace stress as perceived by the respondents. The result
shows that for those stressed, 40.6% was due to workload, 38.6% was due to deadlines they have
to meet; 21.9% stated that interpersonal conflict was a stressor to them; 36.5% stated that job
security was a stressor and 37.5% were perceived work life balance as a stressor. Management
styles of superiors and lack of resources were also seen as a common workplace stressor by 35.5%
and 45.9% of respondents respectively. 38.6% claims that role ambiguity is also a work place
stressor. The perspective of teaching and non-teaching staff as regards workplace stressor is

presented in Figure 2.

Figure 2 shows that the percentage of teaching and non-teaching staff that perceived that
these are common workplace stressor. For instance, while 28.08% perceived that work life balance
is a common stressor among staffs of higher institutions in Nigeria, only 12.48% were of the view
among the non-teaching staff. Also 27.4% of teaching staff stated that role ambiguity is a common
stressor while only 11.44% of non-teaching staff reported same as a common stressor. The figure
reveals that teaching reported workplace stress more than the non-teaching staff Research

Question 2 and Hypothesis 1
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Research Question 2 and Hypothesis 1

What is the relationship between workplace stress and employees job performance in

Higher Institution of Learning in Nigeria?

Answer

To answer the research question two, a Pearson Product Moment Correlation was
conducted. The result is presented in table 4

Table 4: Relationship between Workplace Stress and Employees Job Performance

Variables N r- value p Value Remark
Perceived Work 96 0.096 0.356 No relationship
Stress Level/Job

Performance

Table 4 shows that there was no relationship between perceived work stress and Job
performance (r = 0.096; p < 0.05) in Institutions of higher learning in Nigeria. The result was also

presented based on geopolitical zone studied. The result is presented in Table 5

Table 5: Relationship between Workplace Stress and Employees Job Performance by
Geopolitical zones

Regions N Mean Mean Score R p
Score Job
Workplace | Performance
Stress
North East 29 | 2.53+0.62 | 2.40+0.56 0.109 0.443
South-South 30 |2.19+048 | 2.28+0.49 0.526 0.003
South West 36 | 2.67+£0.67 | 2.23+0.54 -0.118 0.494

Work stress was not significantly correlated with Job performance in the South West (r = -

0.118, p> 0.05) and North East (r = 0.109, p> 0.05), but was significantly correlated in the South-
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South Region (r = 0.526; p< 0.05). South-South was the only region that workplace stress was

significantly related to their job performance.

Research Question 2

What is the relationship between climate change and job performance employees of Higher

Institution in Nigeria

Answer

In answering the research question two, a PPMC was carried and the result is presented in

Table 6.

Table 6: Relationship between Climate Change and Employees Job Performance by
Geopolitical zones

Regions N R p
North East 29 0.500 0.006
South-South 30 0.124 0.515
South West 36 -0.151 0.379

Climate change significantly influenced job performance in the North East (r= 0.500**),
but had no significant influence in South West and South-South.

Discussion

This study revealed particularly revealed that wok overload and role ambiguity was
particular a stressor for teaching staff of higher institution. Similarly, the study of Aiyedun,
Aiyedun, & Ogunode, (2021) reported a same. They noted that staff, particularly lecturers, often
face excessive workloads due to understaffing, large student populations, and a "publish or perish™

culture. This is compounded by a lack of clarity in roles, which can lead to role conflict and burnout.

The First Finding of this study is an intriguing one, the finding reveals no relationship

between no significant relationship between workplace stress and job performance among staffs of
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Nigerian higher institutions. This result challenged the common assumption that existed in
Literature as numerous studies stressed that stress is a direct negative predictor of job performance
(Ugoji & Isele, 2020). This finding of this study did not to refute that common assumption, but
rather presents an opportunity to explore the complex nature of stress-performance relationship.
Some possible explanation to this finding could be as describe by the Yerkes-Dodson Law which
implies that the relationship between stress and performance is often non-linear, thus, it is possible
that the stress experienced by the respondents in this study was not a debilitating force, but a
motivating one (Ugoji & Isele, 2020). it could also be that Staff may be utilizing effective strategies
such as time management, prioritization, and engaging in relaxation with family to manage their
stress (Saleem, Jamil, & Khalid, 2017) as the Nigerian academic staff have long operated in a
challenging environment and may have developed robust coping mechanisms to navigate stress.
Also, if staff are highly satisfied with their jobs, perhaps due to a passion for teaching or research,
or if they are intrinsically motivated by the desire for career advancement, this could be a more
powerful driver of performance than the negative effect of stress (Usoro, 2018). This finding
therefore highlights that the academic work environment in Nigeria is highly complex, where the
relationship between stress and performance is not a simple cause-and-effect. Instead, it is a
dynamic interaction mediated by a combination of individual resilience, effective coping strategies,

and other institutional or personal factors.

The second finding of this study revealed that Climate change significantly influenced job
performance in the North East, but had no significant influence in South West and South-South,
Nigeria. This finding presents a crucial insight into the regionally heterogeneous impacts of climate
change in Nigeria. The finding of a significant relationship between climate change and job

performance in the North-East is strongly supported by the study of Adewuyi & Olofin, (2018).
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Their study highlights the region's acute vulnerability and noted that North-East's economy is
predominantly agrarian, with a large population dependent on rain-fed agriculture, livestock, and
fishing. Climate change therefore manifests in this region through prolonged droughts,
desertification, and the shrinking of water bodies like Lake Chad (Adewuyi & Olofin, 2018). This
environmental stress directly impairs job performance for the majority of the workforce not only
staffs of higher institution. . For instance, Oyekale, (2015) stated that poor rainfall and extreme
heat lead to crop failures and reduced yields, directly impacting a farmer’s "job performance" and
income . Beyond agriculture, the climate crisis in the North-East is a major driver of conflict and
insecurity. Competition over scarce resources has exacerbated tensions between farmers and
herders, contributing to the ongoing security challenges (Fasona et al., 2011). This instability leads
to mass displacement, the destruction of infrastructure, and a general breakdown of economic
activities, making it nearly impossible for individuals across all sectors to maintain consistent job
performance. As noted by Onuoha (2018), insecurity is a significant impediment to economic

activity and human capital development in the region.

The lack of a significant relationship in the South-West and South-South regions can be
attributed to their more diversified economies and different climate challenges. These findings do
not suggest that climate change is absent, but rather that its impact on job performance is less direct
and is mediated by a different set of factors. Ogunjemite (2010) stated that the economies of the
South-West and South-South are less reliant on primary agriculture. The South-West, home to
Lagos, is a hub for Nigeria’s service sector, while the South-South is dominated by the oil and gas
industry. The job performance of an academic staff is largely insulated from the direct, day-to-day
effects of climate variability. While climate-related events may cause temporary disruptions, their

effects are often not a sustained drag on productivity in the same way as they are in the North-

Tanimowo, Ayenii Magaji, 2025 @% gk



Perceived Work Stress, Climate Change and Job Performance Among Staffs of Higher... 176

East's agricultural sector. The primary climate threats in these southern regions are rising sea levels,
coastal erosion, and frequent flooding, rather than drought and desertification (Okpala &
Chukwura, 2018), thus their impact on individual job performance may not be consistently

measurable through a direct correlation.
Conclusion

Workers in Tertiary institution are undergoing work stress, while stress may not be
completely eliminated, management of tertiary institution should embraces recognized stressed
management techniques to help their staff manage work stress, thereby encouraging productivity
and increasing expectancy among staff of higher Institution of learning. Based on the findings of
the study it is therefore concluded that the academic work environment in Nigeria is very complex,
where the relationship between stress and performance is not a simple cause-and-effect. Instead, it
is a dynamic interaction mediated by a combination of individual resilience, effective coping
strategies, and other institutional or personal factors. Also the significant relationship found in the
North-East underscores the urgent and direct threat that climate change poses to the livelihoods
and economic stability of a highly vulnerable, agriculture-dependent population; while the lack of
a significant relationship in the South-West and South-South does not negate the presence of
climate change but instead highlights how factors like economic diversification and a different set

of climate-related challenges can mediate its impact on individual job performance.
Recommendations

Based on the findings of this study, the following recommendations are made.
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1. Management of Institutions of higher learning should prioritize employee wellbeing and
support systems, clarity roles and improve work environment
2. The government should develop Region-Specific climate policies for the nation as ‘one size

fit all approach is inadequate in Nigeria.
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